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SCHOOL PRINCIPAL PROGRAM 



CORE REQUIREMBNTS ; , 

ED 7,18 -^ethods of Educational Research and Evaluation 
ED 6.63 Socicil Philosophy of Education 
ED 8.30 - Education Management 

ED 6.22 - Curriculum Development cuid Evaluation 
ED 6.32 - Instructional Supervision 

PROGRAM REQUIREMENTS ; 
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Two courses to be chosen by the student in conjunction with 
his/her adviser from a list of courses appropriate to the 
competencies listed in Section 7.04 (48) of the 1979 edition 
of the Massachusetts Boaird of Education "Regulations for 
the Certification of Educational Personnel. 'W 



FIELD EXPERIENCE ; ' ^ 

ED 8.70 - Professional Improvement Field Experience 
ED 8.80 - Practicum in Administration 



N.B. Alternative courses may be substituted for required 

courses only in unusual instances and after. the student 
has demonstrated that he/she has met all . competencies 
required in the course. In no case may the Practicum 
in , Administration be waived. 
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INTRODUCTION 
SCHOOL PRINCIPAL PROGRAM 



The M.Ed. Program in Administration and Supervision was begun in 1976 as a 
response to needs and interests articulated by students, and was designed 
as a program providing general professional preparation for those filling 
such middle-level .administrative roles as principal, assistant principal, 
supervisor of instruction, curriculum coordinator, program director, 
department head, school planner and the i.ii;e, as well as thosa seeking 
careers in federal, state or private education agencies', comsortia or 
col labor at ives. The program was designed to meet the 1973 revision of 
NASTDEC Standards for ICC certification. For three years, program faculty' 
worked at experimenting with different courses and teaching methods, as well 
as surveying the expressed needs and evaluations of students. The general 
insights achieved were the following: 

1. Philosophical Considerations - The philosophic orientation of 
students entering the program (as measured by the Administrator's 
Philosophy of Education Index) is overwhelmingly Moderate 
Progressive, i.e. an electric Progressivisim with strong traces 
of Realism. This matches closely with the orientation of program 
faculty. Thus the management of curriculum change and teaching 
methods in the program emphasize fostering personal experience, 

\> encouraging individual interests and freedom, and visualizing 

the task of educational management as a democratic group activity 
in which formal structures are constantly reshaped by informal 
consensus. ^ 

2. Sociological Considerations - Analysis of the sociological 
characteristics of students entering 'the program indicates that 
they are -generally of lower middle class origins, of the older 
urban ethnic stocks, the first generation in their family to 
attend college, believers in*^ education as a vehicle of upward 
social mobility, and authority-oriented. Scorer of students on 
the School Administrator Style Inventroy tend to indicate strong 
ta^k orientation. Accordingly, content, teaching method and 
advising in the program must militata against excessively 
authoritarian attitudes and emphasize. personal flexibility, 
democratic functioning and socio-economic/racial sensitivity. 

3. Management Consideration - The management stance which best 
accords with the previous considerations is one which utilizes 
a strong human relations approach as a means of making basic 
management skills effective. Thus the program emphasizes 
skills in research and planning, staffing, supervising and 
evaluating, as well as skills in task organization, tension 
reduction, and communication. 

Recently, the program har, been extensively revised in view of these insights 
and in accord with the new Massachusetts Department of Education accreditation 
standards. The revised program taJces effect in September 1981. Only students' 
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entering during or after that month will untertake the complete revised 
program. 

Students entering before that date v/ill complete^ the program they started 
by utilizing appropriate courses form the new program. Students taking, 
the Practicum in Administration (8.80) in the fall 1981 semester will be 
doing the practicum under the revised format, but will not necessarily 
have had the three field-based courses specified in the new program 
requirements (although they will likely have had some combination of three 
field-based courses, such as Professional Improvement Field Experience (8.70) 
The Principalship (8.41), Educational Management (8.30), Methods of Educa- 
tional Research: Sources and Design (7.18), Proposal Writing and Grant 
Development (8.56)). ' ^ 



PART I 



7.02 General Provisions 
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CI) " (^) Responses not applicable to Administration & Supervision 
/Programs. 



(TO) '^ Characteristics, of a Pre-Practicum - Any course or other experience 
in a pre-practicum must be directly related to the appropriate standards in 
Section 7.04 of these regulations. In addition, at least three courses or 
the equivalent must incluc3e substantial field-based vtraining related to the 
role covered by the certificate sought. These three coprses must be 
completed before the practicum. 

X. Appropriateness of Courses 

The School Principal Program has (in common with the Supervisor/ 
Director Program) a core of required courses which are directly relevant to 
the standards in Section 7.04 (47).. Education 7.18 - Methods of Educational 
Research and Evaluation addresses Section 7.04 (48) (b) 1, (c) 1, (c) 2, 

(d) 1, (e)'*l, and (f) 2. Education 6.63 - Social Philosophy of American 
Education addresses Section 7.04 (47) (b) 5, (c) 1, (c) 2, (e) 3, (e) 4, 
(f) 1, (f) 2, and (f) 3. Education 8.30 - Educational Management addresses 
section 7.04 (47) '(b) 3, (b) 5, (c) 1, (c) 2, (d) 1, Jd) 2, (d) 3, (d) 4, 

(e) 4, (f) 1, (f) 2, and (f) 3. Education 6.22 - Curriculum Development 
and Evaluation addresses Section 7.04 (47) (b) 1, (c) 1, (d) l,Md) 4, 
(d) 5 cind (e) .1. Education 6.32 - Instructional Supervision addresses 
Section 7.04 (47) (b) 2, (c) 1, (c) 2, (d) 4, (e) 1, te) 2, (e) 3, (e) 4, 
and (f) 3. The School Principal Program also has two program requirements 
relevant to the standard's in Section 7.04 (48). Education 8.10 - Legal 
Aspects of School Administration addresses. Section 7.04 (48) (b) 3, and 

(b) 6. Education 8.41 - The Principalship addresses Section 7.04 (48) (b) 2, 
■(b) 3r (b) 4, (d)'3,-(d) 4, (e) 2, (f) l,/^(f), 2, and (f) 3. Syllabi for 



all the courses specify implementation activities and evaluation procedures 

e 

for each of the competencies addressed (See Appendices C-1) , A chart » 
locating treatineht of competencies in courses is presented in Appendix 
Students in the program may elect two courses as appropriate* to their needs 
and interests. These must be selected in conjunction with the student's 
adviser from a list of' courses, selected for their pertinence to various 
standards of Section 7.04 (48) (See Appendix A), * . 

II. Field-Based Training^ / 

a. Courses in the program have been designed so as to include as much 
field-base as possible. All of the core requirements are substantially 
field-based. Education 7. IB - Methods of Educational Research and 
Evaluation requires that students retrieve specific items from library 
and data bank sources, conduct a needs assessment, and desic^ and execute 
cin' evaluation study. Education 6.63 - Social Philosophy of Americam 
Education requires that students perform a sociological analysis cf a 
shcool district or system, evaluate both the stated and implied philosophy 
of education in that unit,. and analyze the reciprocal influence of the 
two. Education 8.30 - Educational Management requires that students under- 
take a comprehensive organizational analysis of their educational institia^ 
tion or agency, including a needs analysis leading to programmatic recom- 
mendations, as well as making a site visit to a school system for a demon- 
stration of a state-of-the-art PPBS system. Eduitatloh 6.22 - Curriculum 
Development and Evaluation mandates field assignrr^ents in identifying and 
involving extra-institutional resources in the curriculum development 
process, planning and conducting "a need^ assessment and- a curriculum 
evaluation. Education 6.32 - Instructional Supervision prescribes field 
assignments in interviewing instructional supervisors and teachers, as 
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Well as planning, and conducting a supervision project in an appropriate 
field setting (See Appendices C, D, E, F, H). 

b. In addition to these core requirements, one of the program ' 
requirements. Education 8.41 - The Principalship prescribes field assign- , 
O ments in interviewing supervisors and principals, budgeting, plan management 

' . • Pt- *' 

. and organizational analysis. • • . 

c; Finally,- the lead-in to thp practicum. Education 8.70 - Professional 
Improvement Field Experience is devoted to the field work necessary to 
arrange th? practicum, including analysis of 'the role, specification of 
duties, lines of' communication, sthsduling, and ,the preparation of a suitable 
- practicum proposal. . This -course, thus constitutes the carryiJig out. of a ^ 
field project "in" planning. ' i ' 

III . Completion -Prior to Practicum . 

The Practicum Handbook states clearly in' "Instructions for- the Practicum 
: in Administration," no. 1: "a student ought to have completed at least" 

» 

eight courses in the program, including -stipulated pre-practicuirt cburses, 

and have no unmatched grade of 'C prior to beginning the practicum" (See - 

, \ \ 

Appendix K) . ■ y j 



(11) Characteristics of av.practicum . A practicum must be in the role and 
at the level of the certificate sought. Unless otherwise specified in 
these regulations, a practicum must be full-time for one semester, or half- 
time for two semesters, and include at least 330 clock hours at the 
practicum site(s). The candidate must take on clear instructional (or, if 
appropriate, counselling or other administrative) responsibilities for at 
least half of this time, and the full responsibilities of the role for a 
substantial period-. . More than half of a practicum must be in one assignment. 
Only practicums for/which academic credit is granted, and .which are described 
as practicums in official publications of the college or university, will be 
accepted. Independent studies, seminars, and similar courses will not be. 
accepted. 



.All students in the School Principal Program must take Education 8.80 - 
Practicum in Administration which has been designed to meet the requirements 

11 



of Sections 7.04 (48) (a) 4 for completion by studnets on a half practicum 
6'f 150 hours. In the advising process/ each student is provided with a 
handbook detailing the rules. and procedures guiding the practicum process. 
In this handbook, the ^'Instructions for the Practicum in Administration" 
specifies in no. 6 that ."students must midertake suitable responsibil3.ties 
c'. the appropriate level," and in no. 8 that "a minimum of 150 clock hours 
(4 time for one semester or h time for the academic, year) , must be devoted 
' -to the action phase of the practicum, not including time spent in generating 
reports. The student must take on clear administrative duties for at least 



half that time, and full responsibilities for a substantial period" (See 
Appendix K) . While it is almost always \the case that the student will 
fulfill the entire practicum in a single assignment, it is possible that a 
giveii student may so design his/her practicum to encompass more than one 
assignment, in which case the advising process is used to ensure that more 
than half the practicum will be spent in one- assignment . The- only way in 
which a student may fulfill the practicum requirement for the program is by 
taking Education 8.8*0 Practicm in' Administration, for which no substitute 
is permitted. 



(12) Supervision of a Practicum , A practicum must be supervised jointly 
^by a representative of the college or university in which the candidate is 
enrolled and by the cooperating practitioner (s) . The cooperating practitioner 
is responsible for the larger portion of the practictun and the university 
supervisor will together evaluate, the candidate. on the basis of the appro- 
priate standards. Disagreement on the final evaluation between the 
university supervisor and the cooperating practitioner will be resolved by 
the decision of a third person chosen by them. 

The cooperating practitioner must hold or be specifically excempt from 
holding an appropriate certificate' and must be or have once been tenured. 
Uncertified nonpublic schoo] teachers may not serve as cooperating^ 
practitioners. The Bureau is authorized to waive this - regulation , upon the 
written request of a college or university, when a shortage of certified and^ 
tenured cooperating practitioners exists. * * 
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In the advising process, each student is provided with a handbook 
detailing the rules and procedures governing the practicum process tS^e 
Appendix K) . This handbook was drawn up on the basis of the 1979 edition 
of the Massachusetts Board of Education's "Regulations for ^ the Certifi- 
cation of Educational Personnel," and frequently adoJ)ts the exact wording 
of state standards. It reflects the commitment of the University to joint 
supervision and evaluation of practicurc students. The "Instructions for 
Pr.acticum in Administration" provide in no. 11 that ''the university 
supervisor will be responsible for grading the prac"cicum after Reaching 
. agreement on "the grade with the cooperating administrator on the basis of. the 
formative evaluations, study of the student's log and final report. 
Disagreement of • the university supervisor and cooperating- administrator on 
the final evaluation will be^resolved by a third person chosen by them." 
The "Proposal Instructions" in this handbook provide in no. 5 that "the 
'practicum will be evaluated jointly by the university supervisor and the 
cooperating administrator with the assistance of input from the student. 
The three will meet at the onset of the practicum to approve the proposal, 
explain standards and procedures of evaluation, and agree on a mediator in 
the event mediation should become necessary." Moreover, the "Instructions 
for the 'Practicum in Administration" in the same handbook provide in no. 7 
that "the cooperating administrator must hold or be specifically exempt 
from holding the appropriate administrative certification and must be or 

V:,. ' ' - • ' 

have once been tenured*" The "Practicum Final Report Cover Sheet," Part III, 
lists the tenure states and certification fields of the cooperating 
admi^iostr^ '— — 

(13); Internships . Not applicable to Administration Programs. 

13 . 



' (14) Practicum or Internship. Report s Candidates for certification must 
submit a report of their practicum or internship which includes the following 
information:- ' 

(a) the na'ture and length of pre-practicum field experiences. 

(b) practicum or internship course number and title, date, and 
credits earned, or.a^copy of the Bureau's internship approval 

(c) grade level of students 

(d) approximate number of clock hours spent in fulfilling the various 
- responsibilities of the role 

(e) ^ name and position of college or university supervisor, 
cooperating practitioner (s) , and local evaluators, if any 

(f) evidence of three meetings (at the beginning', middle, and end 
of the practicum or internship) of the candidate, and university 
supervisor or local evaluator, and the cooperating practitioner^ if 
any. 

No application for certification will be approved without this report. except 
for those which fall under the Interstate Agreement on Certification of 
Educationa'l~Pexsonn-e-l-r~ — — ;r~ ^ — ~ : 



•Each student, in order to complete Education 8.80 - Practicum in 
Administration, must submit a complete final report detailing his/her 
achievement of the competencies mandated in Section 7.04 (48) of the 1979 
edition of the Massachusetts Board of Education's "Regulations for the 
Certification of Educational Personnel." The "Final Report Instructions" in 
the practicum handbook (See Appendix K) stipulate in no. 4 that "the final 
report should bear the attached cover sheet, a copy of which must be submitted 
to the Bureau of Teacher Certification and Placement of the Massachusetts 
Department of Education by those applying for appropriate administrative 
certification." The appended form is that provided by the Bureau and 
contains spaces for reporting the information required by (a) to (e) above. 
. / ' ■' 



(15) - Level-of- Practicum or Internship . / Each practicum or internship must 

be designated^ for certification at one designated level and will be accepted 
at that level only. The appropriate official at- the supervising institution 
must designate the level for which each suVh experience is a preparation. 
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The "Proposal Instructions" provided to 'students in the practicum 
handbook (See Appendix K) stipulate' in no. 3 that "the proposal inust state 
clearly the level on which certification will be sought, and the activities 
of the practicum must be relevant to that level." 



(16) - 


■ (18) 


- Not applicable to Administration 


Programs 






(20) - 


• (25) 


- Not applicable to Administration 


Programs 


•> 





(26) Certificates Issued . The following certificates will' be issued under 
these regulations and will be valid for employment at the grade (or age) 
-lev.el__indica±.ad_b_elow. Cerji^f ij:_aJLe_s_ior_^ no level is specified are ^ 
issued at four levels: 1-6, 5-9, and 9-12. Candidates may prepare and 

apply for these certificates at any one of these levels. 

Certificates designated "all levels" are valid for employment by a school 
committee in the role indicated without reference to the grade level or age 
of students. 

Certificates for some teachers and administrators responsible for children 
with special needs are valid in pre-school or nursery school and are 
designated "N. " 



School Principal N-6, 5-9, 9-12 
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603 CMR: • DEPARTMENT OF EDUCATION 
7.03 Institutional Programs apd Institutional Standards 



(a) Not applicable to Administration Program. 

(b) Coordination cind Administration - Responsibility for coordination of 
teacher education programs must be vested in one dadministrative office or 
unit. Though specialized progreims may be offered through the appropriate 
departments or graduate schools, rather than through the department of 
school of education/ the ..institution must identify all such programs and 
show how they are coordinated. 

Administration and coordination of. all programs must be clearly and publicly 
defined so that faculty, students, and cooperating school personnel know who 
is responsible for each component of each program. 



The certification programs in school administration- are the responsibility 
of the Department of Education in the College of Liberal Arts and Sciences. 
Administration of the programs is the responsibility Joseph M. McCarthy, Ph.D., 
Program Director^ for the M.Ed, in Administration and Supervision- who reports 
directly to the Education Department Chairman, Donald M. Unger, Ed,D.- All 
appropriate literature, brochures, catalog, bulletin, etc., direct interested 
parties to Dr. McCarthy. 



(c) Evaluation and Development - Program evaluation is required including 
evaluation procedures. which involve all constituencies (administration, 
graduates, faculty, students, cooperating schools). Evaluation must be 
directly related to program planning and development. 

Information on the careers of graduates of preparatory programs must be 
supplied. . . 



llie present program has been developed with the cooperation of 
practitioners and preparers, faculty, administrators, students and alumni, 
and all of these constituencies' are and will be routinely consulted in gauging 
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the effectiveness of the program and suggesting modifications. In 
addition to consulting standards of professional organizations as a basis 
on which to measure the program (e.g., the American Asspciation of School 
Administrators' "Guidelines for the Preparation of School Administrators" 



and the "Standards for Academic and Professional Instruction" subscribed to 
by the American Educational Studies Association, the Society of Professors 



estciblished its own Advisory Committee of practitioners and preparers to 



Appendix N) . Regular meetings of Department faculty review accre'ditation 
requirements and assess progress in modifying programs, while pericdic 
meetings of program faculty review input from a variety of constituencies 
and generate program modifications. Formal and informal course evaluation 
is sought from students as a means of improving courses and teaching methods 
(See Appendix L) . " Moreover, beginning with the 1981-82 academic year, each 
student in the program will be scheduled for an exit interview with 
faculty to review the student's performance and potential and to solicit 
advice from the stud':;nt as to possible program modifications. An biennial 
followup of aluirni is conducted by mail to solicit suggestions and keep 
track of career changes (See file suimnary of 1980 survey)* Moreover, at 
the end of each student's practicum, cooperating administrators are asked 
to evaluate the student's preparation and make suggestions for program 
improvement (See Appendix K, "Questionnaire for Cooperating Administrators") 

Placement Office 'surveys of graduates of the administration programs 
1978-^1980 found that thirty-three were working in a related field. The 

^"other nine did not reply. The average of earnings of the 1978 graduates 

was $16,800, while the 1979 graduates was $19,200. Of those responding to 



of Education and the Philosophy of Education Society) , the Program has 





the survey, 45.5% indicated that they were completely satisfied with 
Suffolk University, 36.3% indicated that they were very satisfied, and 
18.2% indicated that they were adequately satisfied. No respondents 
indicated that they were unsatisfied (See Placement Reports, 1978 and 
1979) . A survey carried out by the Division of Administration, 
Supervision and Professional Improvement revealed that more than 25% of 
the program graduates had actually changed employment as a result of 
participation in the program, and over 50% had added administrative duties 
to their current position. Over 80% reported a practical benefit to their 
school or system as a result of their practicum (See App *'ix M summary). 

(d) . Faculty Qualifications and Responsibilities - Faculty members in 
teacher preparatory programs must be qualified and competent in the fields 
in which they are teaching, and the staffing pattern in the program must^ 
ensure continuity. Those involved in supervision and/or advising shall 
have demonstrated competence in these roles. Faculty loads shall be 
reasonable and equitable, particularly in the areas of advising and 
supervision. 

The certification programs have been so arranged that full-time 
faculty teach courses in those theoretical and practical areas in which 
they have had most training and experience,*^ e.g. research methods, 
philosophy, sociology, general management , ^instructional improvement, 
supervision, while adjunct faculty teach practical skill courses in areas 
in which they are involved in day-go-day practice. Of the full-time 
faculty involved in supervision and advising of students, one has over 
twenty- five years experience in these roles, and^ two have over ten years 
each. Faculty resumes are provided in Appendix 



(e) Instructional Resources - Programs must be supported with whatever- 
instructional resources (including books , curricular materiasl , audio- 
visual materials and equipment, specialized equipment, and facilities) 
are needed to meet program standards. The resources must be readily 
available to faculty and students. . 
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In addition to the Suffolk University libraries which comprise a 
total of 196,500 books and 24,000 microtexts, the Administration and 
Supervision Program has its own small library of reference books, pamphlets, 
reports, curriculum guides, student . guides , newsletters and simulation games 
available for use by faculty and students in the Curriculum Materials Center 
(See Appendix O) . Moreover, students ,in Education 7.18, Methods of 
' Educational Research and Evaluation must learn to utilize the ERIC data 
retrieval system and the Fenway Consortium (660,000 volxjmes) , as well as 
ihterlibrary loans (See Appendix F) . Both the College Library and the 
Curriculum Materials Center are responsive to the needs of the program and 
the Program Director routinely orders materials through both. The instruct- 
tional Media Center provides ^ variety of instructional hardware for class- 
room-use and assists in .the development of appropriate audio-visual soft- 
v^are. 



(f ) Admission and Retention of Students - The criteria ,by which - - ^ 

students are admitted to, and retained in, teacher 'preparatory programs 
must be directly related to the program's goals and standards. These 
criteria must be well-publicized and fairly administered. In particular, 
students must upon admission be informed of state and institutional 
standards- they are expected to meet. 

Admission to the program requires that a candidate exhibit above-average 
scholarship in previous academic work on the college level. An under-graduate 
GPA of"'2.5 is considered a minimally acceptable level for the candidate. 
A student whose undergraduate GPA is below 2.5 may be permitted to enroll 
on probationary candidacy for admission to the program if a careful reading 
of the undergraduate transcript indicates that the GPA is low for statistically 
idiosyncratic reasons or when the applicant has previously completed- graduate 
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courses at another institution with grades of B or better. In such cases, 
the candidate may be admitted into the program upon satisfactory completion 
of two graduate courses appropriate to the program. Admissions requirements 
also include a personal interview with members of the Administration Program 
Admissions Committee, in which the candidate's commitment to the profession 
is assessed. In addition, candidates must demonstrate evidence of teacher 
certification or certif lability in Massachusetts, as well as three years 
teaching experience. Upon admission to the program, students are supplied 
with advising forms detailing program requirements (See Appendix A), given 
a copy of the Massachusetts Board of .education's "Questions and Answers 
Regarding Certification," and informed of institutional standards for reten- 
tion. Graduate coursework at other institutions indicates a probability 
of success in graduate work. These students must take a minimum of two 
appropriate courses within the. program and are. then reviewed for admission 
to the program on the basis of credentials and personal knowledge by faculty 
members . 

Students enrolled in the program must offset any grade less than a B 
(but not less tham a C) with the appropriate honor grade to maintain graduate 
degree candidacy v Only a maximum of six . semester credits less than a B may 
be offset in this fashion. Should a student earn a third C, his or her 
contiiiuance in the program is contingent on a review by the Cccmiittee on 
Admission a^n<3^^Retention , with a recommendation from the Program -Director. 
Additionally, thex^tudent • s continuation in the program is contingent upon 
his/her manifesting those characteristics of temperament conducive to devel- 
oping and maintaining the competencies required by the certificate, and to 
effective professional conduct'^^Should any faculty member deen a candidate 
unfit for other thcin acrdemic reasonsV. his/her entire record is reviewed by 



13 

the members" of the program faculty. If the original perception is supported, 
the student is referred to the Committee on Admissions and Retention 



(g) Advising and Counseling - The institution must provide adequate, 
advising and counselling for students, and maintain cumulative records of 
students' progress in teacher preparatory programs. 



Academic advising is provided through assignment of each student to an 
advisor upon entrance into the program. Career developnent information and 
strategies are provided in the Educational Management course (see Appendix 
H) , and are also available through the Placement Office and Counseling 
Center. Students may also receive social/personal counseling through the 
Counseling Center, and have opportunities for self -exploration in various 
courses, e.g. when they take the School Administrator's Style inventory in 
Education 8.30, Educational Management, when, they utilize the Administrator's 
Philosophy of Education Index in Education 6.63, Social Philosophy of Educa- 
tion and when they engage in group discussions, profilem-solving activities, 
etc. « The Registrar's Office maintains a cumulative record of each student's 
academic progress,: while the student's advisor maintains a file on each 
student for advising purposes. ' 



(h) Relationships with Cooperating Schools - The administration and 
faculty of the program must develop working arrangements with schools and 
with cooperating educators so as to ensure that field experiences and 
practicum assignments are integral parts of the program. Cooperating 
practitioners and other school personnel involved in teacher education 
must be aware of program standards and procedures, meet regularly with 
faculty supervisors, and* participate in program planning. 



Each student, in planning his/her Practicum in Administration, must 
make arrangements with a school system and cooperating administrator and 
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set up a joint meeting with the cooperating administrator and university 
supervisor at which agreement can be reached on the nature and purpose of 
the practicum, as well as secure approval for the given proposal. At 
the final .'meeting, the cooperating administrator is asked to comment upon 
the fit between the skills developed in the pre^-practicum and the 
practicum experience, and his/her suggestions for program improvCTient are 
solicited. (See Appendix K, "Questionnaire For Cooperating Administrators). 



(i) General Education - Not applicable to Administration Programs. 



( j) Length of Program - Each program must be of sufficient length to 
enable*, the student to gain, and to demonstrate that he or she has gained, 
the knowledge and abilities listed under the program standards. In 
general this standard will be mst by programs which include at least 
three quarters of the course work or other experiences and the entire 
practicum (or internship) required for the certificate in question in 
Chapter 7.04. All" prerequisites listed in Chapter 7.04 must also be met 
by candidates for certification who complete approved programs. 



The programs leading to Certification are a minimxam of 36 hours 
tailored so as to provide all of the coursework/ experiences required of ^ 
students by these Standards. 



(k) State Program Standards - Every teacher education progreim must be^ 
designed to prepare students tto meet the Standards and performance 
'criteria listed in Chapter 7,04. Students will be expected to demonstrate 
their proficiency in these areas during the practicum. The institution 
must show how components of its program (s) are related to the standards 
and criteria, and how it determines whether or not students "^have met the 
standards and criteria. Institutions may waive any componentxof* a program' 
^except the internship (if any) and the second half of the practicum 
requirement for any student who can demonsiirate that he or she lias met 
the relevant program standards and criteria. Programs submitted^ f or 
approval must specify the processes and the criteria to be used on this 
assessment. Rebords of students for whom program components have been 
waived shall include the specific criteria used in determining that the 
student has met the standards and criteria. 
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Program requirements as well as implementation activities and 
evaluation procedures are detailed in the responses to the various 
subsections of Section. 7.04 (48) constituting Part* III of this report. 
In no case may the practicum requirement be waived in this program. 

Should any other component be waived, an explanation of the reason is 

I 

included on the student's "Personal Data and Graduate Record Form" 
(See Appendix A) . 
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; -■ PART III ■ . 

7.04 Individual Programs cind Program Stamdards 
(48) School Principal N-6, 5-9, 9-12 
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S^CHOOL PRINCIPAL PROGRAM 



CORE REQUIREMENTS ; 

ED 7.18 - Methods Educational Research and Evaluation 

ED 6.63 - Social Philosophy of Education 

!2D 8.30 - Education Management , 

ED 6.22 - Curriculum Development and Evaluation 

ED 6.32 - Instructional Supervision 

PROGRAM REQUIREMENTS : 

ED 8.10 - Legal Aspects of School Administration ^ 
ED 8.41 - The Principal ship 

ELECTIvfeS r ^ ^ 

Two courses to be chosen by the student in conjunction with 
his/her adviser from a list of courses appropriate to the 
competencies listed in Section 7.04 (48) of the 1979 edition 
of the Massachusetts Boaifd of Education "Regulations for 
the 'Certification of Educational Personnel." 

FIELD EXPERIENCE ; " • 

ED 8.70 - Professional Improvement Field Experience 
ED 8.80 - Practicum in Administration , • 



N.B. Alternative courses may be substituted for 'required 

courses only in unusual instances and after the. ,stxldent 
has d^onstrated that he/she has met all competencies 
required in the course. In no case may the Practicum , 
in Administration be waived. 
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-603 CMR: DEPARTMENT OF EDUCATION 

7.. 04 Supervisor/Director 
(See also Section 7.02 (19) ) 



(a) Requirements ' ^---^ 

1. possession of a Massachusett's'^eacher ' s certificate 

. -• ^^^^ ■■' 9 ' i ^ 

Certif lability as a teacher in Massachusetts is required for 

. admission into the certification programs (see, catalog , bulletin}. 

(a) Requirements ' 

2. three years of employment i*n the role covered by that certificate 

i: : '. . . \ . 

Three years of employment in the role covered by that certificate 
is required for admission into the program (see* catalog, bulletin). 

(a) Requirements ' ^ ^ , , 

3. completion of a pre-practicum. consisting of --^4 semester hours 
of course work and other experiences on. the graduate level as 
defined by Stcmdairds I --^V, below . ^ j ^ . . 

See responses to Standards I - V, (b) through (f) below. 

(a) Requirements ' 

4. * completion of a half practicura (150 clock hour^ (within one 
year, or an intership (300 clock hours) within two years, judged 
successful on the basis of ^ the Standards. ^The practicttra op intern- 
ship must include responsibility for supervision or direction 
within the same area of education (e.g., special education ' 
elementary education, guidamce, science) as the candidate':* 
teacher's certificate 
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Students must complete Education 8.80-Practicmn in Administration, 
. ■ / 

and must complete it in the same area of education as their teaching 

certificate (See response to 7. 02 (11) abo\>e) . 



(b) Standard I. The effective Principal' knows: 

1. theories of curriculum design and evaluation 



The Enabling. Activities for this standard include the following : 
(a) ^ lectures; (b) readings; (c) discussions; (d) library research; 



and (e) field-based experiences. 



/ 



The Evaluation Activities for asiuonstrating the standard "include 



the following; 



/ 



• Iri Education 6.22 - Curriculum Design and Evaluation , 
the student will^write a series of short position papers identifying and 
.describing various theories of curriculum design and evaluation and 
commenting upon their applicability to curriculum management in a given 
school. The student Will also plan, design and execute a curriculum 
evaluation based upon a format, of proven reliability. (The Enabling 
Activities will include lectures, readings, discussions, library research, 
and field-based experience. See Appendix C.) 

. The student may give this standard particular reinforcement by elect- 
ing courses as appropriate, e.g. Education 5.20 - Early .Childhood Curriculum 
I, Education 5.21- Early Childhood Curriculum II, Education 5.56 - 
Organization, Administration, and Curriculum Developnent for Distributive 
Education, and Education 10.01 - Curriculum Construction and Program 
Development in Business Education. 

'The student will also demonstrate the implementation of this standard 
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in Education 8.80 - Practicum in Administration. 



(b) Standard I. The effective Principal knows: 

2. theories and techniques of supervision and evaluation . 
of personnel 

The Enabling Activities for this standaird include the following: 
(a) lectiires; (b) readings; (c) discussions; (d) library research; 
(e) field-based experiences. 

The Evaluation Activities for demonstrating the stcin'dard include 

• In Education 6.32 - Instructional Supervision , the student 

will prepare a' research paper identifying and describing positive and 
negative aspects of various theories of supervision and evaluation of 
personnel, and use the information thus developed in designing and executing 
a field project in instructional supervision. (The Enabling Activities will 
include lectures, readings, discussions, library research cind field--based 
experience. See Appendix D.) 

• In Education 7.18 - Methods of Educational Research and Evaluation , 
the student will plan, design and execute a curriculum evaluation and prepare 
an evaluation report. (The Enabling Activities will include lectures, 
readings, and field-based experience. (See Appendix G) . 

9 In Education 8.41 - The Principal ship , the student will write a 
report detailing observations of techniques of supervising and evaluating 
personnel. (The Enabling Activities will include lectures, readings, 
discussions, and field- based experience. See Appendix I.) 

The student will also demonstrate the implementation of this 
' standard in Education 8.80 - Practicum in Administration. 
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(b) Standard I . the effective principal knows: 
3. school law, budgeting, plant management 



ERIC 



The Enabling activities for this standard include the following: 
(a) lectures; (b) readings; (c) discussions; (d) library research; 
(e) a field trip. 

The Evaluation Activities for demonstrating the standard include 
the following: " . 

• in Education 8.10 - Legal T^pects of School Administration , 
the student will write a short analysis of the legal aspects of school 
organizational structure, will participate in class analysis of case 
problems," and research and write a comprehensive analysis of a case 
embodying a variety of legal issues, including some associated with 
school business management. (The Enabling Activities will include 
lectures, readings, discussions, library research and a field trip; 
See Appendix g1) 

• In Education 8.41 - The Principalship , the student will attend 
school committee budget hearings, write a paper detailing and analyzing 
the issues that arise, and will prepare an alternative budget for one 
school at the appropriate level, indicating how. that budget deals effective- 
ly with the issues raised in the hearing. The student will also conduct 

an inspection of a school facility at the appropriate level, using a 
checklist to pinpoint maintenance problems, and will prepare a report 
making recommendations regarding improvement in maintenance. (The Enabling 

Activities will linclude lectures , readings, discussions, and field-based 

1 '\ 
\ 

experience. See Appendix I.) 
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Students may reinforce this competency by electing courses as 
appropriate, e.g. Education 8.43 -'School Plant and Business Management. 

The student will also demonstrate the implementation of this 
competency in Education 8.80 - Practicuia in Administration. 



(b) Standard I . The effective principal knows: 
4 . human relations arid community education 

The Enabling Activities for this standard include the following: 
lectures, readings, discussions, a field trip, and field-based experience. 

The Evaluation Activities for demonstrating the standard include 
the following; 

« In Education 8.30 - Educational Management , the student will 
prepare an analysis of the organizational structvire and functioning of an 
educational institution, utilizing human relations concepts in the analysis. 
He/she will also prepare a record of his/her observations at a community 
.school. (The Enabling Activities will include lectures, readings, dis- 
cussions, and a field trip. See Appendix H.) 

• In Education 8.41 - The Principalship , the student will present an 
anecodotal record of interviews with five persons involved in community 
education. (The Enabling Activities will include lectures, discussions, 
and field-based activities. See Appendix I.) 

Students may reinforce this competency by electing courses as appro- 
priate, e.g. Education 6.24 - Improvement of Instruction in Community 
Education, and Education 7.43 - Community Education: Processes and Problems. 

The student will also demonstrate the implementation of this competency 

"J 

in Education 8.80 - Practicum in Administration. 

' - ^_ ~" 
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(b) Standard I > The effective Principal knows; 
5. sociology and philosophy of education 

The Enabling Activities for this standard include the following: 
(a) lectures; (b) readings; (c) discussions; (d) listening toaudio 
tapes; (e) field-based experiences. 

The Evaluation Activities for demonstrating the standard include the 
following: 

• In Education 6.63 - Social Philosophy of American Education , the 
student will present a comprehensive report describing and analyzing the 
interface between sociological components and philosophical rationales in 
an educational institution or agency. (The Enabling Activities will include 
lectures, readings, discussions, listening to audio tapes, and field-based 
experience. See Appendix F.) 

a In Education 8.30 - Educational Management , the student will 
present a comprehensive analysis of the ^organizational structure of a school. 
(The Enabling Activities will include lectures, readings, discussions and 
field- based experience. See Appendix H.) ^. 

Students may reinforce > this competency by electing courses as appropriate, 
e.g. Education. 6.27 - Evolution of Educational Doctrine, Education 6.80 - 
Philosophy of Education - Foundations for Curriculum Study, Education 7.40 - 
American Middle Schooling: Processes and Problems, Education 7.41 - 
American Secondary Schooling: Processes and Problems, -Education 9.93 - 
Field Project: Philosophy of Education, and Education 9.99 Field Project:* 
Sociology of Education. 

The^studelit~w^^^^^ 
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in Education 8.80 - Practicum in Administration. 



(b) Standard I , The effective principal knows: 

6. organizational characteristics of schools and strategies 
for institutional change 



The Enabling Activities for this standard include the following: 
(a) lectures; (b) readings; (c) discussions; (d) library research; ^ 
(e) a field trip; (f) field-based experience. 

The Evaluation Activities for demonstrating the standard 'include the 
following: 

• Education 8,10 - Legal Aspects of School Administration , the 
student will write a short analysis of the legal aspects of school organ-- 
izational. -structure, and will specify legal redress strategies available 
to school personnel. (The Enabling Activities will include lecture/, 
readings, discussions, library research, and a field trip. See Appendix G.) 

^ • Iri Education 8.30 - Educational Management , the student will present 
a comprehensive analysis of the organizational structure of a school, indi- 
cating problem areas and proposing strategies for bringing about needed 
changes in the school. (The Enabling Activities will include lectures/ 
readings, discussions, and field-based experience. See Appendix H.) 

Students may reinforce this competency by electing courses as appro- 
priate, e.g. Education 7.40 - American Middle Schooling: Processes and 
Problems, Education 7.41 - American Secondary Schooling: Processes and 
Problems, Education 8.50 - Leadership; and Education 9.99 - Field Project: 
Sociology of Education. 

Students vj\11 also demonstrate the implementation of this competency 



in Education 8.80 - Practicum in Administration, 
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(c) standard 11 . The effective administrator communicates clearly and 
appropriately. To meet this standard, the camdidate will demonstrate 
that he or she: 

1. presents instructional goals and policies effectively to 
teachers, students, parents?, <ind the community 

The Enabling Activities for. this standard include the following: 

(a) lectures; (b) discussions; (c) group activities; (d) field-based 

experiences. 

The Evaluation Activities for demonstrating the standard include the 
* following: 

0 In Education 6,22 - Curriculum Development and Evaluation , the 
student will present the stated goals and policies of an educational 
institution to a sample group consisting of teachers, students, parents, 
and community representatives, and will present a report detailing analysis- 
of participant response. (The Enabling Activities will .include lectures, 
discussions, ^ and field-based experience. See Appendix C.) 

o In Education 6.32 - Instructional Supervision , the student will 
replicate the above with a different sample group, different presentation, 
and different evaluation instrument. (The Enabling Activities will include 
lectures, discussions, and field-based experience. See Appendix D.) 

9 In Education 6.63 - Social Philosophy of American Education , the 
student will, as a member of a small group, translate specialized terms 
and concepts into language easily understood by different. groups of special- 
•ists and non-specialists. (The Enabling Activities will include lectures, 
discussions, and group activities. See Appendix F.) ^ 

^ ^ In Education 7.18 - Methods of Educational Research and Evaluation , 
'^''•I'the student will present an evaluation report in a format suitable for 
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generalization to other reports to fellow professionals. (The Enabling 
Activities will include lectures, discussions, and field-based experience. 
See Appendix G.) 

.. ■ ■ ■ 

0 In Education B.30 ~ Educational Management , the student will prepare 

a comprehensive 'set of recommendations regarding improving internal and 

external conmiunications at his/her institution. (The Enabling Activities 

will include lectures, discussions, and field-based experience. * See Appendix 

H.) . 

Students may reinforce this competency by electing courses as appro- 
priate, e.g. Education 5.78 - Group Process Counseling and Communication 

Skills, Education 8.54 - Personnel Management and Education 8.60 - Admin- 

• / 
/ 

istrative Communication. " 

The student will also demonstrate the implementation of this standard • 
in Education 8.80 - Practicum in Administration. 



(c) Standard II .' The effective administrator communicates 
clearly and appropriately. To meet this standard, the candidate 
will demonstrate that he or she: 

2. preseiics the needs and concerns of ueacherr. cjid 
students to other administrators and to the community 



The Enabling Activities for this sta^.dard include the following: 
(a) lectures? (b) discussions; (c) group activities; (d) field-based 
experiences. 

The Evaluation Activities for- demonstrating the standard include the 
following : 

, In Education 6.6?. - Social Philosophy of American Education , the 
student will, as a member of a small group, translate specialized terms 
and concepts into, language easily understood by different groups of non- 
specialists. (The Enabling Activities will include le^ures, discussions,- 
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and group activities. See Appendix F.) 

• In Education 7.18 - Methods of Educational Research and Evaluation ^ 
the student will present an evaluation report in a format suitable for 
generalization to other reports to administrators. (The Enabling Activities 
will include lectures, discussions, and field-based experience. See Appendix 
G.) 

« In Education 8.30 - Educational Management , the student will prepare 
a comprehensive set of recommendations regarding improving internal and 
external communications at his/her educational institution. (The Enabling 
Activities will include lectures, discussions, and field-based experience. 
See Appendix H.) v,., 

students may reinforce this competency by electing Education 8.60 - 
Administrative Communication. 

The student will also demonstrate the implementation of this standard • 
in Education 8.80 - Practicum in Administration. 



(d) Standard III . The effective administrator sets goals, 
establishes priorities, allocates resources" and facilitates 
the instructional process in response to the needs of learners, 
teachers, and the community. To meet this standard, the can- 
didate will demonstrate that he or. she; 



1. analyzes and defines the educational needs of students. 



teachers, and the community. 



EKLC 



The Enabling Activities for this standard include* the following: 

\ 

(a) lectures; (b) readings; (c) discussions; (d) library research; 
(e) field-based experiences. • \ 

The Evaluation Activities for demonstrating the standard include the 



following : - 

0 In Education 6.22 - Curriculum Development and Evaluation » the 

^ \ ' 

student will design and execute a curricular needs assessment based on an 
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instrument 'Of proven reliability and will present a written -report. The 
Enabling Activities will include lectures, readings, discussions, library 
research, and field-based experience'" (See Appendix C) . 

• In Education '7. 18 - Methods of Educational' Research and 

<■ » 

Evaluation , the student will design and « conduct a community -based needs 
assessment for potential application in an educational institution. (The 
Enabling Activities will include lectures, readings, discussions, and 
field-based experience. See Appendix G.) 

• In Education 8.30 - Educational Management , the student will 
design and conduct a needs assessment as part of a larger analysis of 

.organizational fiinctioning of an educational institution. (The Enabling 
Activities will include lectures, readings, discussions^ and field-based 
experience. See Appendix H.) 

Students may reinforce this competency by electing appropriate courses f 
e.g. Education 5.74 - Assessment of Specific Learning Needs, Education 6.23 - 
Design, Coordination and Teaching of Training/Instructional Programs, 
Education 6.24 - Improvement of Instruction in Community Education, 
Education 7.17 - Methods of Educational Research: Statistics, Education 
7.43 - Community Education: Processes ^and Problems, Education 7.66 - 
Administration and Supervision of Reading Programs, Education 8.40 - 
Planning and Evaluation, Education 8.56 - Proposal Writing and Grant 
Development. 

The student will also demonstrate the implementation of this 
competency in Education 8.80 - Practicum in Administration. 
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(d) Standard 111 . -The effective administrator sets goals, establishes 
priorities, allocates resources and facilitates the instructional process 
in response to the needs of learners, teachers, and the community. To 
meet this standard,, the candidate will demonstrate that he or she: 

2. plans and implements programs responsive to these needs 

The Enabling Activities for this^standard include the following: 
(a) lectures; (b) discussions; (c) field-based experiences. 

The Evaluation Activities for demonstrating the standard include the 
following: 

• ^ In Education 8.30 - Educational Management , the student will . 
design an appropriate program to meet the needs indicated by the needs 
assessment conducted in this course, and will include lines of responsibi- 
lity, program activities, time lines and schedules, budget, and evaluation 
criteria. (The Enabling Activities 'will include lectures, discussions, and 
field-based experience. See Appendix H-) 

students may reinforce this competency, by electing 'appropriate 
courses, e.g. Education 6.23 - Design, Coordination and Teaching^ of 
Training/Instructional Programs, Education 7.43-- Community Education: 

t 

Processes and Problems, Education 8.40 - Planning and Evaluation, and 
Education 8.56 - Proposal Writing^nd Grant Development. 

The student will also demonstrate the implementation of this 
competency in Education 8.30 - Practicum in Administration. 



(d) Standard III . The effective "administrator sets goals, establishes 
priorities, allocates resources and facilitates the instructional .process 
in response to the needs of learners, teachers and the community. To, meet 
this standard, the candidate will demonstrate that he or she: 

3. allocates resources equitably and efficiently"'^ — > t 



O ■ 
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The Enabling Activities for this standard include the following: 
(a) lectures; (b) readings; (c) discussions; (d) field trip and r 
demonstration; (e) field-based experience. 

The Evaluation Activities for demonstrating the standard include 
the following: * ; 

• In Education 8.30 - Educational Management ^ the student will, as 

\ 

part of the project in organizational analysis 'and program developmei^, 
design his/her proposed program in a PPBS format^ (The Enabling 

Activities will include lectures, readings, discussion, field trip and 

■ I \ L ■ 

V demonstration, and field-based experience. See Appendix H.) 

/ • In Education 8.41 - The Principalship , the-, student will prepare 
an alternative budget for a school at the appropriate level, addressing 
problems raised by school committee revision of the. original budget. 
(The Enabling Activities will include lectures, readings, discussions, and 
field-based experience. (See Appendix I.) 

Students may reinforce this competency by electing courses as 
appropriate, e.g. Education 8.40 - Planning and Evaluation, Education 8.55 - 
Collective Bargaining and Negotiation, aind Education 10.15 - Administration 
and Supervision of Business Education Program. 

Tn§>' student will also demonstrate the implementation of this 
competency in Education 8.80 - Practicim in Administration. 



(d) Standard III . The effective adninistrator sets goals^ establishes 
priorities, allocates resources and facili€ates the instructional 
process in response to the needs of learners, teachers and ^ the community. 
To meet this standard, the candidate will demonstrate that ^he or she: 

'4. encourages staff and community initiative in the development . 
of instructional programs 
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The Enabling Activities for this standard include the following: • 
(a) lectures; (b)? readings; (c) discussions; (d) group activities; 
(e) interviews; (f ) field trip; (f) field-based experiences. V; 

The Evaluation Activities for demonstrating the standard include *tJKe 
following: 

c 

• In Education 6.22 - Curriculum Developmen: : and Evaluation , the 
student will , interview individual teachers, administrators and parents 
regarding their views on the rationale for staff and commuixi'Ey involvement^ 
in instructional programs, and will present an anecdotal record of thesle 
interviews. (The Enabling Activities will include lectures, readings,, 
'discussions, .and interviews. See Appendix C.) 

• Irt Education 6.32 - Instructional Supervision , the student will 
plan cind conduct meetings of teachers arid teacher-identified community 
memb^rs to encourage and plan strategies for involvement in instructional 

"program development. ^ (The Enabling Activities will include lectures, 
readings, discussions, and f ield-based , experience. See. Appendix D.) 

• In Edu^cation 8.30 - Educational M anagement , the student will, as 

"^^ ~ ^ " 

part of a sma-ll^group, develop a rationale )Dased on team management 



concepts for -staff and community involvement in instructional program 

J* 

development, and will prepare a record of his/her observations at a 
community school. (The Enabling Activities will include lectures, 
readings, discussions, and a field trip. See Appendix H.) 

• In Education. 8.41 - The Principalship , the student will, as part 
of a larger report ot| the functioning of a school not his/her own, describe 
the school *s practice in the regard and make recommendations for change. 
(The Enabling Activities will include lectures>-;re'adihgs, discussions, and 
field-based experience. See' Appendix !• ) 
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Students may reinforce this competency "by electing courses as 
appropriate, e.g. Education 6.24 - Improvement of Instruction in Community 
Education, Education 7.43 - Community Education: Processes and Problems, - 
and Education 8.50 - Leadership. 

The student' will also demonstrate the implementation of this 
competency J.n Educ&tion 8.80 - Practicum in, Administratioi^^ 

(d) Standard III . The effective administrator sets goals, establishes 
priorities, allocates resources and facilitates the instructional process 
in response to the needs of learners, teachers and the community. Ito meet 
this standard, the candidate will deiJfonstrate- that he or she: 

la 

5. coordinates related aspects of instructional programs 



The Enabling 'Activities for this standard include the following: 

(a) lectures; (b) discussions; (c) field-based experience. 

•J 

The Evaluation Activities for demonstrating the standard include* the 

« 

following: 

• In Education 6.22 - Curriculum Design and Evaluation , the student 
will, analyze ax\ existing curriculum to determine the points at which 
coordination is necessary, the amount and types of coordination needed, the 
way in which coordination is carried' out, as well as strategies for 
improving coordination, and will present a written repoi?t detailing the 
exercise. (The Enabling- Activities will include lectures, discussions, and 
field-based experience. See Appendix C.) * 

The student will also demonstrate the implementation of this 
competency in Education .8.80 - Practicum in Administration. 
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(e) Standard IV . The effective administrator uses the results of 
various evaluative procedures to assess the effectiveness of programs and 
personnel. To meet this standard, the candidate will demonstrate that he 
or she:. ^ 

1.^ selects, uses, and interprets appropriate evaluation techniques 
and instruments 

4 1 
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The Enabling Activities for this standard include the following:* . 
(a^ lectures^; (b) readings; (c) discussions; (d) ' simulated activities; 
(e) field-based experiences • 

The Evaluation Activities for demonstrating the standard include 
the following: 

o In Education 6.22 - Curriculum Development and Evaluation , 
the student will plan and conduct a curricul\im evaluation and present an 
evaluation report which justifies techniques and instrmnents utilized. 
(The Enabling Activities will include lectures, readings, discussions, and 
field-based expe'^fience- See Appendix C-) , 

• In Education 6.32 - Instructional Supervision , the student will 
plan cind conduct a teacher supervision project in which he/she will evaluate 
the performance of teachers, and will present a report justifying evaluation 
techniques and instruments ijtilized. (The Enabling Activities will 
include lectures, readings, discussions, and field-based experience. See 
Appendix D. )^ 

• In Education 7,18 - Methods of Educational Research , the student 
will complete the exercises in Fink and Kosecoff's Evaluation Primer 
Workbook , and will design and conduct a program/curriculum evaluation, 
report justifying techniques and instruments utilized. (The Enabling 
Activities will include lectures, readings, discussions, simulated 
activities, and field-based experience. See Appendix G.) 

Students may reinforce this competency by electing courses as ^ 
appropriate, e.g. Education 7.17 - Methods of Educational Research: 
Statistics, . Education 8.40- - Planning and Evaluation, and Education 8.54 - 
Personnel Management. 

The student will- also demonstrate the implementation of this 
competency in Education 8.80 - Practicum in Administration. 
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(e) Standard IV . The effective administrator uses the results of various 
evaluative procedures to .assess the effectiveness of programs and personnel. 
To meet 'this standard, the candidate will demonstrate that he or she: 

2. uses the results of evaluation to improve programs and 
the perfonnance of personnel 

The Enabling Activities for this standard include the following: 
(a) lectures; (b) readings; (c) discussions; (d) field-based experiences. • 

The Evaluation Activities for demonstrating the standard include the 
following: 

• In Education 6.32 - Instructional Supervision , the student will 
plan and conduct a teacher supervision project in which he/she will, on the 
basis of an evaluation of the performance of teachers, design and utilize a 
cognitive dissonance/shared risk supervision procedure and present a report, 
including the results of the evaluation, records of meetings with teachers 
supervised, prescriptions for improvement, and results of the implementation 
of prescriptions. (The Enabling Activities will include lectures, readings, 
discussions, and field-based experience. See Appendix D.) \ 

• In Education 8.41 - The Principalship , ,the student will present an^-> 
anecdotal record of interviews with all those persons who have responsibility 
for their activity in a school at the appropriate level, with recommendations 
for change.. (The Enabling Activities will include lectures, readings, dis- 
cussion, and field-based experience. See Appendix I.) 

Students may reinforce this competency by electing courses as 
appropriate, ve.g. Education 6.24 - Improvement of Instruction in Community 
Education, Education 8.40 - Planning and Evaluation, and Education 8.54 - 
Personnel Management. 

The student will also demonstrate the implementation of this 
competency in Education 8.80 - Practice , n Administration. 
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(e) Standard IV . The effective administrator uses the results of various 
evaluative procedures to assess the effectiveness of prograiins and personnel* 
To meet this standard, the candidate will demonstrate that he or she: 

3. supervises staff in an equitable, open and constructive 
manner 

The Enabling Activities for this standard include the following: 
(a) lectures; (b) readings; (c) discussions; (d) field-based 
experiences. 

The Evaluation Activities for demonstrating the standard include 
the following: 

• In Education 6.32 - Instructional Supervision , the student will 
plan and conduct a teacher supervision project and present a report which 
will include statements by the teachers supervised addressing his/her 
supervisory behavior and making suggestions for improvement, .as well as 
a statement by the student detailing how he/she implemented this standard 
and how his/her performance might be improved. . (The Enabling Activities 
will include lectures, readings, discussions, and field-based experience. 
See Appendix D.) . 

' • In Education 6.63 - Social Philosophy of American Education , the 
student will, as part of a small group, develop a philosophic rationale 
for equitable, open and constructive supervision', and detail behaviors 
diwerent social groups would perceive as fostering or inhibiting ,this 
competency. (The Enabling Activities will include lectures, readings, 
discussions, group activities, and field-based experience. See Appendix F.) 

Students may reinforce this , competency by electing courses as 
appropriate, e.g. Education 8.50 - Leadership, Education 8.54 - Personnel 
Management, Education .8.55 - Collective Bargaining and Negotiation, and 
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Education -10 .15 - Administration and Supervision of Business Education 
Programs. 

The student will also demonstrate the implementation of this 
competency . in Education 8.80 - Practicum in Administration. 



(e) Standard IV , The effective 'administrator uses the results of various 
evaluative procedures to assess the effectiveness of programs and 
personnel. To meet this standard, the candidate will demonstrate that he 
or hwe.: 

4. evaluates his or her own role, behavior and performance 

The Enabling Activities for this standard- include the following: 
(a) lectures; (b) discussions; (c) inventory completion; (d) field- 
based experience. 

The Evaluation Activities for demonstrating the standard include the 
following: 

• In Education 6.32 - Instructional Supervision , the student will 
conduct a teacher supervision project and present a report, including an 
analysis of how he/she implemented the standard in supervising staff in an 
equitable, open and constructive manner and indicating how his/her' 
performance might be improved. (The Enabling Activities will include 
lectures, discussions, and field-based experience. See Appendix C.) 

o In Education 6.63 - Social Philosophy of American Education, the , 
student will, on the basis of completing The Administrators Philosophy of 
Education Index, develop a statement of his/her educational philosophy. 
(The Enabling Activities will include elctures and inventory completion. 
See Appendix F.) 

.• In Education 8.30 - Educational Management ^ the student will, on 
the basis of completing the School Administrator ' s Style Inventory, develop 



a self-analysis of .his/her administrative style preference knd stLgths/ 
weaknesses in administrative skills. (The Enabling- Activities will in- 
clude lectures and inventory completion. See Appendix H. ) 

Students may reinforce this competency by electing courses as 
appropriate, e.g. Education 5.36 - Administration in Early Childhood 
Education, Education 8.50 - Leadership, and Education 8.54 - Personnel 
Management. 

The student will also demonstrate the implementation of this 
competency in Education 8.80 - Practicum in Administration. 



(f) S^andar^^. The effective administrator deals in an equitable, 
sensitive and responsive manner with students, teachers r^^r^n^Tt^.^ 
" ^^^"^'^^ -ndidate"wUrd;m?nTtr^^^^ 

1. actively promotes the principles of a democratic society 



The Enabling Activities for €his standard include the following: 
(a) lectures; (b) readings; (c) discussions; (d) group activities; 
(e) field--based experiences. . . 

, The Evaluation Activities for demonstrating tho standard include the 
following: 

• Education 6.63 - Social Philoso phy of Amer^c.n ^he 

student will, as part of a small group, develop a philosophic rationale 
for using democratic procedures in school administration and providing, 
equal educational opportunity. irhe Enabling Activities will include 
lectures, readings, discussions, and group activities. See Appendix F.) 

.• Education 8.30 - Educationa l ■ Management . student will, as 

part of a comprehensive analysis of the organizational structure and 
functioning of an educational institution, report on problems associated 
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with democratic functioning and present recommendations for constructive 
change. (The Enabling Activities will include lectures, readings, 
discussions, and field-based experience. See Appendix H.) 

• I" Education 8.41 - The Principalship , the' student will , as 
part of a larger' report on the functioning of a school not his/her own, 
describe the school's practice in this regard and make recommendations for 
change. (The Enabling Activities will include lectures, readings, 
disc\issioris, and field-'based experience. See Appendix I.) 

Students may reinforce this competency by electing courses as 
appropriate, e.g. Education 6.20 - Leadership, Education 8.60 - Administra- 
tive Communication , Education 9.98 - Field Project: Philosophy of Education, 
and Education 9.99 - Field Project: Sociology of Education. 

The student will also demonstrate the implementation of this competency 
in Education 8. "80 - Practicum in Administration. ' . ^ 



(f) Standard V . ' The effective administrator deals in an equitable, 

sensitive and responsive manner with students, teachers, parent^^nd Jthe 

community. To meet this standard, the candidate-will-de that he 

or she: - — ~ - " 

2, fosters a school environment favorable to openness of 
inquiry and devoid of ridicule 

The Enabling Activities for this standard include the following: 
(a) lectures; (b) readings; (c) discussions; (d) field-based experience. 

The Evaluation Activities for demonstrating the standard include the 
following: 

»o ■ . • 

• Education 6.63 - Social Philosophy of American Education , the 

student v;ill present' a report analyzing the causes and effects of ridicule 

in schools and assessing the problems inherent in attempting to eliminate 

ridicule in educational institutions. (The Enabling Activities will include 

lectures, readings, and discussions. See Appendix F.) 



o In Education 7.18- - Methods of Educational Research and Evaluation ^ 
the student will present a report analyzing case studies of unethical 
behavior in research and developing conclusions justifying the necessity of 
open inquiry. (The Enabling Activities will include lectures, readings, 
and discussions/ See Appendix G.) 

• In Education 8.20 - Educational Management , the student will, as 
part of a comprehensive analysis of organizational structure of a school, 
will identify problems associated with this standard and present ''recommenda- 
tions for ensuring open inquiry and eliminating ridicule in the school. 
(The Enabling Activities will include lectures, readings, discussions, and 
field-based experience. See Appendix H.) 

• In Education 8.4.1 - The Principal ship, the student will, as part 
of a larger report on the functioning of a school not his/her own, describe 
the school's practice in this regard, and make recommendations for chang^. 
(The Enabling Activities will include lectures, readings, discussions ^ and ' 
f ield-based.. activities. "See I. ) 

Students may reinforce this competency by electing courses as 
appropriate, e.g. Education 6.29 - Discipline in Schools, and Education 
8.60 - Administrative Communication. 

The student will also demonstrate the implementation of this competency 
in Education 8.80 - Practicum in Administration.' 



-(f-)- Standard" V .~ The effective adm.inistrator deals ^in an equitable, 
sensitive and responsive manner with students, teachers, parents,, and the 
community. To meet this standard, the candidate will demonstrate that he 
or she: . 

3. ^ accepts and respects individual and group differences in 
values, religion, race, language, and social background 



EKLC 



S 



• : • 39 

\ 

The Enabling Activities for standard include the following; 

(a) lectures; (b) readings; (c) discussions; (d) group activities; 
(e) field-based experiences. 

The Evaluation Activities for demonstrating the staoidard include 
the following: 

in Education 6,32 - Instructional Supervision , the student will, 
at the end of a project on teacher supervision, seek feedback from the 
teachers supervised regarding the equitableness, sensitivity and 
responsiveness of his/her supervisory behavior, and will develop a 
statement detailing how he/she implemented this stcindard and how his/her 
performance might be improved. (The Enabling Activities will include 
lectures, readings, discussions, and field-based experience. See Appendic 
• C.) - . 

• In Education 6.63 - Social Philosophy of American Education , the 
^ student will, as part of a small group, analyze the Reform Darwijiist 
approach to individual differences, and describe specific instances of 
0 individual and group differences enriching educational practice. (The 
Enabling Activities will include lectures, readings, discussions, and group 
activities. See Appendix F.) 

In Education 8.30 - Educational Management , the student will, as 

part of a comprehensive analysis of the crganizational^structure-of ~a " 

y school7~"i"d'entify problems associated with- this stajjdard and will propose 

; recommendations for const rue ti vie change to- promote greater acceptance of 
individual differences. 

• • In Education 6.41 - The Principalship , the student will develop 
an instrument and use it to seek feedback from different constituent groups 
in his/her school about his/her performance in this regard. 
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SCHOOL PRINCIPAL PROGRAM 



LIST 0F_APPROVED ELECTIVES 

Numbers in parentheses indicate competencies in Section 7.04 (48) of the 
1979 edition of the Massachusetts Board of Education's "Regulations for 
the Certification of Educational Personnel." 

ED 5.20 - Early Childhood Curriculum I (I, 1) 
ED 5.21 " Early Childhood Curriculum II (I, 1) 

ED 5.22 - Designing and Developing a Day Care Center (I, 3; I, 6) 

ED 5.36 - Administration in Early Childhood (I, 6: IV/ 4) 

ED 5.56 - Organization, Administration, and Curriculum Development 

for Distributive Education (I, 1) 
ED 5.57 " Career Tand Vocational-^Education for the Special Needs • 

Child (III, 1; III, 2) £^::r 
ED 5.78 - Group Process Counseling and Communication Skills 

\ (II, 1; II, 2) ' 

ED 6.23 - Design, Coordination and Teaching of Training/Instructional 

\ Programs (III, 1; III, 2) ^.^ 
ED 6.24 " Improvement of Instruction in Community Education 

\ (I, 1; I, 4: III, 1; III, 4; IV, 2) 
ED 6.27 \ Evolution of Educational Doctrine (I, 5) 
ED 6.29 -discipline in Schools (V, 1; V, 2; V, 3) 

ED 6.50 - liearning Theory and the Improvement of Instruction (III, 2) 
ED 6.80 - Philosophy of Education: Foundations for Curriculum 

Study (I, 1; 1,5)'- 
ED 7.5 - Cross-Cultural Counseling (V, 3) 
ED 7.17 - Methods of Educational Research: Statistics 

(III, 1-; IV, 1) 

ED 7.40 - /American' hliddle Schooling: Processes and Problems 
(I, 5; l/ 6) 

ED 7.41 - /American Secondary Schooling: Processes and Problems 

(I, 5; I, 6)\ 

ED 7.43 - Community Education: Processes^andrProbreihs (TT A; 

^^JII,_J^;_Ili-,^2;— ril7'^4 
~ED"8r40 -"Planning and Evaluation (I, 2; I, 6; III, 1; III, 2; 
IV, 1; IV, 2) \ x 
ED' 8.43 " School Plant and Business Management (I, 3) 
ED 8.50 - Leadership (I, 6; III, 4; ly, 4; V, 1) . 
ED 8.54 - Personnel Management\(I, 2; IV, 1; IV, 2; IV, 3) 
ED 8.55 - Collective Bargaining and Negotiation (III, 3; IV, 3) 
ED 8.56 - Proposal Writing and Grant Development (III, 1; III, 2) 
ED 8.60 - Administrative Communication (II, 1; II, 2; V, 1; V, 2; V, 3) 
ED 9.98 - Field Project: Philosophy of Education (I, 3; I, 5) 
ED 9.99 - Field Project: Sociology of Education (I, 5; 6? V, 3) 
ED 10 - Directed Study (Various) ) 
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SUFFOLK UNIVERSITY 
PERSONAL DATA AND GRADUATE RECORD FORM 
SCHOOL PRINCIPAL PROGRAM 



S.S.# 



Name 



. MA cert. .# *^ 



Home Address 



Work Address 



(no.) 



(street) 



(city/ town) 



(state) I (zip) 



(school/firm) 



Home Phone 

Undergraduate Degree 
Year of Graduation 



(city/town) 
Work Phone 



(state) 



Institution 



Major 



Minor 



Previous Grad Degree 
Year of Graduation 
Teaching Experience 

CORE REQUIREMENTS: 



Institution 



Major 



Minor 



(# of years) 



(locations) 



TAKEN 
(Sem.) 



TRANSFERRE 
(School) 



WAIVED 
(Why?) 



Meth. of Ed. Res. & Eval, 
Soc. Phil, of Am. 'Ed. 
Ed . Management 
Curric. Devel. \& Eval. 
Instr. Supervision 



(zip) 



AP/P PROG. REQUIREMENTS : 
Legal Aspects of Sch. Adm. 
Principalship 



ELECTIVES : 


• 




/ 




FIELD EXPERIENCE: 




Prof. Tmn. Field Exper. 




Practicum in Admin. : 
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SCHOOL PRINCIPAL PROGRAM 



TREATMENT OP COMPETENCIES. IN COURSES 
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Standard Ij The. effective principal knows 1 
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of personnel 
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3. school law, budgeting, plant management 
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k. hiiman relations and community education 
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5. sociology and philosophy of education 
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6, organizational characteristics of schools and 
strategies for insitutional change 


• 








• 






Standard II: The effective administrator communicates 
clearly and appropriately. To meet this standard, the 
candidate will demonstrate that he or shei 
















1. presents instructional goals and policies effectively 

+A<sAViflv*o o+nHDyi+o T^flY'oiiffl. fluH t.bp f^nwiniini'tv 

XO M6clCnSrS| SuUUtJUuDf ^JaLCIlUOj uilU wilw ^uuimwiiJ. 

■\ . ^ 

2. presents the needs and concerns of teachers and 

students to other administrators and to the community 
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/ -.. S.CHOOL PRINCIPAL PROGRAM^ 
TREATMENT OP COMPETENCIES IN COURSES 





COURSES 
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'^d Illr The effective administrator sets goals, 
Lishes priorities, allocates resources and facilitates 
istructional process in response to the needs of learners, 
jrs, and the community. To meet this standard, the 
iate will demonstrate' that he or she: 
















lalyzes and defines the educational needs of students i 
teachers and the community 
















Lans and implements programs responsive to these needs 
















[locates resources equitably and efficiently 












® 




icourages staff and community initiative and involvement 
in the development of instructional programs 
















)ordinates related aspects of instructional programs 
















?d IVi The effective administrator uses the results of 
is evaluative procedures, to assess the effectiveness of 
Sims and personnel • To meet this standard, the candidate 
iemonst rate that he or shei 
















elects, uses, and interprets appropriate evaluation 
techniques and instruments \^ 
















ses the results of evaluation to improve programs^ and 
ihe performance of personnel ' \ 
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TREATMENT OF COMPETENCIES IN COURSES 
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3. supervises staff in an equitable, open, and constructive 
manner 
















1 

h, evaluates his or her own role, behavior and performance 
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Standard Vt The effective administrator deals in an equitable, 
sensitive and responsive manner with students, teachers, 
parents, and the community. To meet this standard, the can- 
didate will demonstrate that he or she j 








1 








1. actively promotes the principles of a democratic society 








1 








2. fosters a school environment favorable to openness of 
inquiry and devoid of ridicule 
















3, accepts and 'respects individual and group differences in 
values, religion, race, language and social background 
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Suffolk -University 
SYLLABUS • 



ED 6.22 J CURRICULUM DEVEL0PJ4ENT AND EVALUATION ^ 

Instructor: 

Phone: • . o 

Office hours I . ^ ' 



Purpose: This course will provide students with knowledge and 
skills in the theoretical and practical diraensioris of cur- 
• •riculum.. designs, development, implementation and evaluation. 

■ ■ ■ 

Learning Objectives: At the end of this course, participants 
will be able toi 

o explain the implications of the differences between 
various .theories of curriculum design and evaluation; 

o describe the process of synthesizing macro and micro 
curriculum in response to the knowledge explosioni ' 

e discuss the implications of various philosophic positions 
for present and future curriculum design and evaluation; 

o design and implement a curricular needs analysis for 
a school I 

0 develop strategies for involving all school constirtuencies 
in curriculum development j 

• design and implement a curriculum evaluation; 

• present instructional goals and policies effectively; 

o analyze and improve coordination cOf related aspects of 
curriculum in a school. 1 

Requirements! In this course, the student will: 

o participate enthusiastically in class activities; \ 

• read the text aind readings on reserve carefully; \^ 

• research and wri:te four short position papers on theories 
of curriculum design and evaluation, and. their application 
in a given school setting; \ 



e tape a presentation of instructional goals and policiss, 
and develop and analyze audience feedback; 

e write an anecdotal record of interviews regarding staff 
and community involvement in curriculum development 

0 analyze points of coordination of a curriculum ^and , 
suggest strategies for imprx)vement j ' • 

0 design and conduct a curricular needs assessment based 
on a format of proven reliability i 

0 design and conduct a curriculum evaluation based on a 
. format of proven reliability 

# complete a final examination. 

Texti Tanner and Tanner, Curriculum Development: Theory into 
Practice , N.Y.s Macraillan, 1980. 

Readings on Reserves 

Combs, Stanley B., •'A Summary of a Survey of Student Involvement 
in Curriculum." Journal of Secondary Education , October 1970 • 
pp. 161-177. 

English, Fenwibk, Needs Assessment; A Focus for Curriculum 
Development . Washington, D.C*.: ASCD, 1975. 

Harmer, Earl W. , /"Veteran Teachers and Curriculum Development." 
Phi Delta Kappan . June I977f PP. 351 -352. 

Kelly, Albert V. , The Curriculum; Theory and Practice . N.Y.i 
Harper and RoWr 1977- 

Lev;y, Arieh. Handbook of Curriculum Evaluation . N.Y.j Longman, 
1977 a 

Morris, Lynn Lyons and Carol Taylor Fitz-KJibbon, How to Present 
an Evaluation Report . Beverly Hills-t Sage, 1975T 

Triorap, J. Lloyd,. Secondary School Curriculum Improvement; Meeting 
the Challenges of the Times . Boston: Allyn and Bacon, 1979. 

V/iles, Jon and Joseph Biondi, Curriculum Developmem: ; A Guide to 
Practice . Columbus, OH: Merrill, 1979. 



bj 



Schedule t 

Session It Introduction 

Session 2 1 Chjanging Conceptions of Curriculuni ' - . 

Session 3t Knowledge and the Curriculum 

Session ConflictiSig Educational Theories 
N.B. -Interview assignments due 

Session 5t Society, Knowledge and the Learner 

N.B. -Goals and policies presentations due 

Session 6: American Curriculum Traditions 

Session 7.t Contemporary Education and Curriculum 

Session 8:, Curriculum Reform and Reconstruction 

N .B .-Coordination analysis due — 

Session 9« Curriculum and the Technological Society 
N .B .-Position papers due 

Session 10 t Needs Assessment, Design and Analysis 

Session lit Curriculum Improvementt Teacher's Role 

Session 12: Curriculum Improvementt Supervisor's Role 

Session 13 1 Evaluation for Curri'cular Improvement 

-> N.B.I Needs assessment and curriculum evaluation due 
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Competencies in Section 7 •Ok and (48) of the 1979 edition 

of *the Massachusetts Board of Education's "Regulations for the 
Certification of Educational Personnel'' addressed in this courset 

It It the effective administrator knows theories of curriculum 
design and evaluation. 

Enabling Activities: lectures, readings, discussions , library 
research, ^and field-based experience. 

Evaluation Activities: the student will V/rite a series of 
short position papers identifying and describing various 
theories of curriculum design aftd evaluation, and commenting 
upon their applicability to curriculum management in a 
given school. The student will also plaji, design and 
execute a curriculum evaluation based upon a format of proven 
reliability. 

II, 1: the effective administrator presents instructional goals\ 
and policies effectively to teachers, students, parents, and \ 
the community. - 

' ^ ^ ^ 

Enabling Activities : lectures, discussions, and field-based 
experience. 

Evaluation Activities: the student will present the stated 
goals and policies of an educational institution to a 
sample group consisting of teachers, students, parents 
and community representatives, and will present a report^ • 
p detailing analysis of participant response. 

III, 1: the effective administrator analyzes and defines the . 
educational needs of students , teachers , and the community. 

Enabling Activities:* lectures, readings, discussions, library 
'-^ research, and field-based experience. 

Evaluation Activities: the student will design and conduct 
a curricular needs assessment based on an instrument of 
proven reliability and will present a written report. 

Ill, ^5 the effective administrator encourages staff and 
community initiative in the development of instructional 
programs. 

Enabling Activities: lectures, readings, discussions, and 
interviews . 

Evaluation Activities: the student will interview individual 
teachers-,^dministrators, and parents regarding their views 
on the rationale for staff and community involvement in 
developing instructional programs, and will present an 
anecdotal record of these interviews. 
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Hit 5j "tl^® effective administrator coordinates related as- 
• pects of instructional programs. 

Enabling Activities i lecturesT^iscussions, and field- 
\ based experience. j . 

\ Evaluation Activities t ithe student y/ill analyze an existing 
\ curriculum to determine the points at which coordination is 
\ necessary t .the amount land types^ of coordination needed, 
the way in which coordination is carried out, as well as ^ 
strategies for improving coordination, and will present 
a written report detailing the exercise. 



IV, It^ the effective administrator selects, uses, and in- 
terprets appropriate evaluation techniques and instruments. 

Enabling Activities: lectures, readings, discussions, and 

field-based experience. 
Evaluation Activities: the student will plan and conduct 
- - a curriculum evaluation and present an evaluation report 
which justifies techniques and instruments utilized.. 
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Suffolk University ' 

SYLLABUS . '. 

ED 6.32.J INSTRUCTIONAL SUPERVISION 

Instructor: ' / 

Phone: - . ^ • 

Office hours: . • « . 

Purpose 1 This course is a field-based introduction to the 
theory and technique of promoting constructive change in 
teaching through the use of humanistic supervision methods 
emphasizing supportive communication. 

Learning objectives? At the end of this course, "the student 
will be able to: ' ^ 

• explain the implications for instructional supervisory 
• behavior of organization theory, leadership theory, 

communication theory, decision-making- theory, and change . 
theory I • ' . . 

• analyze results from evaluation tools peculiar to super- 
vision of professionals for improvement in performance; 

o design and implement a teacher supervision program based 
.on cognitive dissonance/shared risk' strategies; 

z iocate» identify and evaluate information sources within 
and outside the profession, and modify information to 
comply v/ith conditions prevailing in the profession? 

o organize and present the goals, objectives and policies * 
of the instructional process to professionals and non- 
professionals; , 

involve staff and community in improving instruction; 
0 develop strategies and formats for improving staff development 
Requirements: In this course, the student will: 
% participate enthusiastically in classes; 

• read text and readings on reserve carefully; 

• v;rite*^a research paper on theories of supervision .and 
evaluation; 

, • write a research paper on theories of staff development; 
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9 plan and conduct a meeting of professionals and non- . 

..professionals to foster involvement in instructional ' 
^- development} 

Q tape a presentation of instructional goals and policies, 
and develop and analyze feedback; 

» plan and conduct a teacher supervision project; / ' 

e complete a final examination. 



Textt Alfonso, Firth, and Neville, Instructional Supervision! 
A Behavior System ^ 2d ed.; Boston: Allyn and Bacon, 198I. 

Readings on Reserve j ^ ' 

Blumterg, Arthur, Supervisors and Teachers; A Private Cold 
War . Berkeley : McCutchan, 1980. 

Crocker-Citizens National Bank, Supervision of Employees - 
Case Studies . Reading, hlAx Addison-Wesley , 1970. 

Festinger, Leon, •'The Motivating Effect^ of Cognitive Dissonance*- 
Prom Assessment of Human Motivation, 'Gardner Lindzey, ed* 
R.y.: Rinehart, 1958, pp. 65-86. 

Maier, Norman, et al.. The Role Play Techniouet A Handbook for 
Management and Leadership Practice . La Jolla, CA: University 
< Associates, 1975 • 

Rosen, Ned, Supervision; A Behavioral View . Coluabus , OH: Grid, 
1-973. 
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Schedule: 


Session 


1: 


Session 


2 : 


Session 


3: 


Session 


/fi 


Session 


5» 


Session 


6: 


Session 


7: 


Session 


8: 


Session 


9j 


Session 


10 


Session 


11 


Session 


12 


Session 


13 



/ 



■ M ■ ■ 

Supeiirision as an Organizational Imperative 

Instructional ^Supervisory Behavior 

Supervisory Skill Mix 

Educational Environments and Supervisory Services 
N.B, -Goals and policies presentations due 

Staff Development Processes 

Staff Development Programs . / 

NaB .r^uperviaion/ev.aJLuajtibn .theory research paper due 

Staff/Community Involvement in Instructional Improvement 

Delivery of Supervision / 
N.B .-Staff developmeni; research paper due' 



Organization Theory and Supervisory Behavior 



Leadership Theory and Supervisory Behavior 

'"""^ involvement meeting report due 



N.B .-Staff/community 
Communication Theory 



and Supervisory Behavior 

./ 



Decision Theory and Supervisory Behavior 



Change I Theory and Supervisory Behavior 
N.B. -Teacher supervision project report due 



i. ■ 



ERIC 
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Competencies in Section 7.0^1' (^7) of the 1979 edition of the 
Massachuset't^ Board of Education's "Regulations for the Cer- " 
tification ofv Educational Personn3l" addressed in this course i 

I, Zi the effective administrator knows theories and techniques 
of supervision and evaluation of personnel. 

• 

Enabling Activities: lectures, readings, discussions/-- 
library research, and field-based experience. 

Evaluation Activities: the student will prepare a research 
paper identifying and describing positive and negative 
aspects of various theories of supervision and evaluation 
oi personnel, and use the information thus developed in 
designing and executing a field project in instructional 
supervision. 



I, ^'t the effective administrator knows theories and methods 
of staff development and in-service education* 

Enabling Activities: lectures, readings, discussions, 
library research, and field-based experience. 

Evaluation Activities: the student will prepare a research 
paper identifying and describing positive and negative 
aspects of- various theories of staff development, and use 
the information thus developed in designing a model staff 
cevelopment programr 



II, 1: the . effective administrator presents instructional goals 
and policies effectively to teachers, students, parents, and 
the community. 

Enabling Activities: lectures, discussions, and field-based 
experience. 

Evaluation Activities: the student will present the stated 
goals and policies of an educational institution to a sam- 
ple group consisting of teachers, students, parents, and 
community representatives, and will present a report detailing 
analysis of participant response. ' 



III, the effective administrator encourages staff and com- 

■ munity initiative in the development of instructional programs* . 

Enabling Activities: lectures, readings, discussions, and 
field-based experience. 

Evaluation Activities: the student will plan and conduct, 
meetings of teachers and teacher-identified community mem- 
bers to encourage and plan strategies for involvement in 
instructional program development. 
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IV, li. the effective administrator selects, uses,, and inter- 
prets appropriate evaluation techniques and instruments. 

Enabling Ac'tivitiesj lectures, readings, discussions, 
and field-based experience. 

Evaluation Activities: the student will plan and conduct 

a teacher supervision project in which he/she will evaluate" 
the performance of teachers and will present a report" justif- 
ying evaluation techniques and instrximents utilized. 

• ' \ . , • ■ 

IV, 2: the effective administrator uses the 'results of evaluation 
to improve programs and the performance of personnel. 

Enabling Activities: lectures, readings, ^discussions, and 
field-based experience. 

Evaluation Activities: the student will plan and conduct a 
teacher supervis^ion project in which he/she will, on the basis 
of an evaluation of the performance of teachers, design and 
utilize a cognitive dissonance/shared risk supervision pro- 
cedure and present a report, including the results of the 
evaluation, records of meetings with teachers supervised, 
prescriptions for improvement, and results of the implemen- 
tation of prescriptions. 

IV, 3: the effective administrator supervises staff in an 
equitable, open and, constructive manner. 

Enabling Activities: lectures, r'eadings, discussions, and 
field-based experience. 

Evaluation Activities: the student will plan and conduct a 
teacher supervision project and present a report which will 
include statements by the teachers supervised addressing^ 
his/her supervisory behavior and making suggestions for im- 
provement, as well as a statement by the student detailing 
how he/she implemented this standard and how his/her per- 
formance might be improved. 

IV, k; the effective administrator evaluates his or her own 

role, behavior and performance. ^ 

Enabling Activities: lectures, discussions, and field-based , 

experience. . ^ ^ 

Evaluation Activities: the student will conduct a teacher 
supervision project and present a report, including an 
analysis of how he/she implemented the standard on supervising- 
staff in an equitable, open and constructive manner and 
indicating how his/her performance might be improved. . 



Competencies in Section 7.0^1 {h8) of the 1979 edition of the 
Massachusetts Department of Education's "Regulations for the 
Certification of Educational Personnel" addressed in this 
course are the same as the. above, with the exception of I, ^, 
v/hich does not appear in (^.8). 



APPENDIX E 
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Suffolk University 
SYLLABUS 

ED •6*63: SOCIAL PHILOSOPHY OF AMERICAN EDUCATION 

-Instructor I 

Phone 1 - ; ' 

Office hours i. 



Purpose: This course will explore the interplay of social 
forms and idea systems in shaping the process of schooling. 
Particular attention is paid to practcial dimensions of 
social class/ethnic/racial factors in school group relations 
and communication. 

Learning Objectives: At the end of this course, the student 
will he able to: 

o Describe the major questions at issue in contemporary 

American education and trace their origins in the evolution 
of American educational practice} 

b Assess the impact on educational th9U^ht\and practice 

of bureaucratization, industrialization, and professional- 
izationt 

9 Distinguish democratic elitism from professional elitisa 
and explain the implications of both for educational 
functioning. 

0 . Analyze his/her own philosophic assumptions regarding 
education; 

• Describe id analyze the philosophic, assumptions guiding 
educational practcice in a given educational institution * 
or agency I 

0 Describe and analyze the sociological components of a 
given educationa , institution or agency; 

. 9 Assess the reciprocal influence of philosophical assump- 
tions and sociological componenents in shaping the practice 
of an educational institution or agency; 

• Utilize sociological data to improve school communications; 

Develop philosophic rationales for various adminisrative 
behaviors. 
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Requirements: In this course, the student willt 

9' participate enthusiastically in class activities, 
especially group tasks i 

© read texts and readings oh reserve carefully according 
to the r>chedule tei^wi - " ^ • . ^ 

0 sutmit a field project analyzing the philosophical and 

sociological characteristics of an educational institution 
with particular reference to their reciprocal influence in 
shaping educational practice; 

fi^^ submit a written report on the effects of ridicule in 
schools, with recommendations for eliminating- iti ^ 

* complete a final examination. 

Texts t Nasaw, David, Schooled to Order! A Social History of 
Public Schooling in the United States . N.Y.i Oxford Univer- 
sity Press, 1979* 

Noll, James W., Takin^ Sides t Clashing Views on Con- 
troversial Educational Issues » Guilford, CTt Dushkin, 1980. , 

spring, Joel, Educating the Worker-Citizen;. The Social ^ 
Economic^ and Political Foundations of Education . N.Y: Long- 
man, 1980. 

Readings on Reserve t 

Dewey, John, "My, Pedagogic Creed." 

Katz, Michael B», "From Voluntarism to Bureaucracy.",. From his 
Education in American Society . N.Y.i Praeger, 1973, PP» 38-51 • 

__. "Twentieth -Century School Reform: Notes Toward a 

History." From his Class> Bureaucracy and Schools: The Illusion 
of Educational Change in America . Expanded ed.; N.Y.t Praeger, 
1975 PP- 105-1^6. 

Kozol, Jonathan, Death at an Early Age: The Destruction of the 
Hearts and Minds of Negro Children in Boston Schools . 

Schrag, Peter, Village School Dovmtown . . ' 

Tyack, David, "Growing Up Black: The Education of the Negro." 
From his '^ Turning Points in American Educational History . 
Waltham, MA: Blaisdell, 1969i PP- 26^1-313. 
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Schedule: 

Session 1 t Introduction 

Administration and interpretation of the Administrator's 
Philosophy of Education Inventory. 

Session 2: Philosophical Goals of Education * ^ ... 

Primary goals; curricular organization; freedom and control; 
moral development; effective instruction. 
Reading ; Noll, I, 1^5^ 

Session 3; Bureaucracy in Education I 

Origins of American school systems; nationalism, representation 
and bureaucracy; from voluntarism to bureaucracy; conflict and 
, consensus perspectives. * * 

Reading! Nasaw, chs» 1-5; Spring, ch. 1; Katz, "From Voluntarism 
to Bureaucracy." 

Session Bureaucracy in Education II 

Contemporary structure of the school; bureaucracy in higher 
education; schools as people-processing organizations; 
student culture and youth culture; philosophic approaches to 
alternatives; Illich and deschooling. 
Reading ; Noll, III, 13-1^- 

Session 5s ^ The Impact of Industrialization 

Industrial efficiency and school reform in the Progressive Era 
and after; the alienation of the worker; the education-occupation 
nexus; the university and technological development. 
Reading ; Nasaw, chs. 6-10; Dewey, **My Pedagogic Creed" ; 
Spring, ch. 2. 

Session 6: Prof essionalization and Education.. 

Teachers and professionalism; teacher organizations; teacher 
power; prof essionalization and scientific management. ^ 
Reading s Spring, ch. 5j.No11, II, 11. , 

Session 7s Governance and Control 

Theories of democratic elitism; administrative elitism and 
professional control; production of knowledge and government 
control of education; centralization and decentralization. 
Reading ; Spring, ch. 6-7; Noll, 11. 9- 

Session 8: Stratification and Mobility I 

Access in postwar higher education; the national interest and 
private higher education; expansion of public higher education? 
sociology and philosophy of the student revolt; open admissions.- 
Reading ; Nasaw, chs. 11-1 5. 
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Session 9: Stratification and Mobility II 

'Patterns of educational attainment and achievement! social 
nioM"^ ' -'"^ '-^^^^ professions and bureaucratic organizationi 
001 jnflict of equal educate aal c rtunity 

anc -i^::. lity. 

Reading ! Spring, ch. 4; Noll» II, 8* ^ 

Session 10: School, Community and Diversity I ^ 

Sociological perspectives on school-commimity relations; 
the socialization of blacks and other minorities; schools 
in minority communities j schools in urban., ethnic villages i 
discrimination and integration. 

Reading.: Tyack, "Growing. Up Black" iKcTzol, Death at an Earlv 
Age ; Schrag, Village School Dovmtown # 

Session 11: School, Community and Diversity II 

Small tovm schools; schools in affluent suburbs; the social 
goals of schools; the problem of multicultural education. 
Reading ; Noll, II, 6-7 1 Katz, "Twentieth-Century School 
Reform". 

Session 12: Small Group Activities 

Session 13s Education and Economics 

Human capital and education; education and economic growth; 
private vs. government financing; free public schools and 
equality of educational opportunity. 
Reading: Spring, chs. 3 & 8; Noll, III, 15/ 
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Competencies In Section 7.0^ (47) and (^»-8) of the 1979 edition 
of the Massachusetts Board of Educ^vllon' "Regulations for the 
Certification of Educational ^ersorinei; . ddress^^l in this course i 



If 5s the effective administrator knows sociology and philosophy 

of .^ucation. 

Enabling Activities: lectures i readings, discuss. . ons , lis- 
tening to audio tapes, and field-based experience. ' 

Evaluation Activities i the student will present a com- 
prehensive report describing and analyzing the interface 
between sociological components and philosophical rationales 
in an educational institution or agency. 



II, li the effective administrator presents instructional goals 
and policies effectively to teachers, students, parents , and 
the community. 

Enabling Activities i lectures, discussions, and group activities. 
Evaluation Activities: • the student will, as a member, of a ,small 

group, translate specialized terras and concepts into language ^. 

easily understood by different groups of specialists and npn-. 

specialists. 



.II, 2s the effective administrator presents the needs and concerns 
of teachers and students to other administrators and to the 
community. 

Enabling Activities: lectures, discussions, and group activities. 

Evaluation Activities: the student will, as a member of a small 
group, translate specialized terms and concepts into language 
easily understood by different groups of non-specialists. 

> 

IV, 3: the effective administrator supervises staff in an equitable 
open and constructive mamner. 

Enabling Activities: lectures , readings, discussions, group 
activities, and field-based experience. 

Evaluation Activities: the student will, as part of. a small 
group, develop a philosophic rationale for equitable^ open 
and constructive supervision, and detail behaviors different ' 
social groups would perceive as fostering or inhibiting this 
competency. 
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1: the effective administrator actively promotes the 
^principles of a democratic society, 

En^Vling Activities: lectures, readings, discussions r ' 

ar I group activities. 
Evxilaation Ac"{:ivities ; the stutient willj as paxt •of .a 

small group, develop a philosophic rationale for usiiig* 

democratic procedures in school administration and 

'P^ovidiri'*" pf^ual- educational opportunity. 



2 1 the effective aciiainictrator fosteru a school environ- 
ment favorable to openness of inquiry and devoid of ridicule# 

■ ■> 

Enabling Activities? lectures, 'readings,, and discussions.. 
Evaluation Activities: the student will present a report 

analyzing the causes and effects of ridicule in schools 
-and assessing the problems inherent in attempting to 

eliminate ridicule in educational institutions. 



3s the effective adii:inistrator accepts and respects in- 
dividual and group- differences in values, religion, race, 
language, and social background. , 

Enabling Activities: lectures, readings, discussions, and 
group activities. 

Evaluation Activities: the student willj as part. of a 
small group, analyze the Reform Darwinist approach to 
individual differences, and describe specific instances 
of individual and groups differences enriching educational 
practice. - 
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APPENDIX F 
EDUCATION 7-18 - SYLLABUS 



Suffolk University 

SYLLABUS ~ 

ED E 7.l8i ^iETHODS OF EDUCATIONAL RESEARCH AND EVALUATION 

Instnictori ^ " 

Phonej ' ^ 

Office hours: - ' 

Purposei This course' exists to ground students in the basic 
heuristic, analytic ^aiid synthetic procedures for doing 
research, evaluation studies and needs assessment. Par- 
ticipants will become familiar with research tools and 
develop competencies in their use^ 

Learning Ob jectives: At the end of the course, participants 
will be able to: 

o explain tiie usefulness of research and evaluation com- 
petencies to the educational practitioneri 

demonstrate the necessity of careful adherence to legal 
and ethical norms and the ideals of open inquiry in 
carrying out research and evaluation studies; 

o use library information resources to locate recent 
'research in teaching and learning; 

o retrieve specific items from the ERIC system; 

• specify strengths and weaknes^ses 'of research tools, in- 
cluding instruments, sampling \ interviews, quest ionnair 
et c • ; ^ 

• design and execute a needs assessment; 



design and execute a curriculum/program 'evaluation;^ 
o utilize a standard format for presentation of reports. 
Requirements:: * In this course, the student will; 
participate enthusiastically in classes; 
o read text and readings on reserve carefully; 
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0- retrievV specific items of recent research from libraries 
and data banJtsj 

* . * ' • - ' 

o plan and conduct a -needs assessment;, 

0 plan and conduct a program/curriculum evaJLuation; * 
0 complete both mid-term and final examinations. 



Texts: 

Fink, Arlene and Jacqueline Kosecoff , An Evaluation Primer .' 
. Beverly Hills, CA: Sage, .1978. ' [ 

f • — - ' • - - 

. An Evaluation Primer Workbook? Practical Exercises 

for Educators . Beverly Hills, CA: Sage, 1978. 

Morris, Lynn' Lyons and Carol Taylor Fit2;.-(3ibbon, How to Present 
an Evaluaition Report . Beverly Hills, CA: Sage, 1978. ] 



Readings on Reserve: . ' . • 

Best, John W. , ''The Use of Reference Materials." From his 
Research In Education, kth ed.; Englewood Cliffs,. NJ: 
Prentice-Hall; 1981 „ pp. 307-369- 

Borg, Walter R. and Mere^dith Damien Gall, "Ethics, Legal Con- 
straints and Human Relations in Education.** From their 
Educational 'Research:^ An Introduction . 3d ed.; N.Y.. : Long- 
man, 1979» PP«- 75-95- 

Britell, Jenne K., "The Dangers of Suppressed Research." New 
Yd'rk Times , January ^, l98f . 

"Cancer Research Data Falsified: Boston Project CollaDses." 
Boston Globe , June 29-July 1, 198O. ^ 

" ' ' "* ■ *" , 

Caulley, Darrel N.-and Judith A. Dawson, "Quantitative Versus 
. Qualitative Evaluation. " Fro^i Louis Rubin,, .ed. Critical 
Issues in Educational Policy: An Administrator's Overview . 
Boston: Allyn & Bacon, 1980, pp. 354-362. " ' • 

Davis, H.R. and.'^S.E-.-^Salasin, ."The Utilization of Evaluation." 
From Handboo^k of Evaluation Research , E.L. Streuning and 
M. Guttentag, eds. Beyerly Hills , Ca: Sage, 1975, vol'. 1, . 
pp. 621-666.' • , " " . . - 



Heamshaw, Leslie S». Cvril Burt, Psychologist . Ithaca: Cornell 
University Press, 1979. ( ' ; 

i 

How? to- Use ERIC . WashingtorixjuSGPO , 1977. . _ _ j 

Kaufman, Roger and Susan Thoraas*^ ."Evaluation and Needs Assess-- 
ment." From their Evaluation Without Fear > N.Y.: New View-/ 
points, 198O, pp. 52-77. j \ 

Mooney, Ross L., •'Training for Research in Educational Adminis- 
tration: A Rationale."- From Educational Research; New Per- - 
spectives . Jack Culbertson, ed. Danville , XL: Interstate , 
1963r PP- 325-3'^0. 

Rossi, Peter H. et al. , JlThe. Cpntext-of Evaluation Research." 
From their Evaluation; A Systematic Approach ^ Beverly Hills, 
CAt sage, 1979» pp/ 283-310- ' 

^ "Uses of Evaluation Research. " From ibid . , pp. I6-51 



Sanford, Nevitt, "Directions for Research and Self -Study in 
: Higher Education. " From his College and Character . Berkeley^ 
CAi Montaigne, 1979i PP- 235-252. 

*Stecklein, John E.-^ ."Institutional Research." From Handbook 
of College and University Administration - General , Asa S* 
Knowles, ed. N.Y,; McGraw-Hill, 1970, pp. ^1-123 -^-135. 

Wiles, David K. "The Practitioner's Use-of Formal Research." 
From his Changing Perspectives in Educational Research . 
Worth ington, OH; Charles A. Jones, 1972, pp. 145-152. 



Schedule; 

Session 1: Introduction 

Nature and uses of educational research and evaluation; 
problems of observation. 

Reading ; Davis & Salasin; either Mooney & Wiles or Sanford 
& Stecklein. 

Session 2: Library Use I 

Tour of College Librar^conducted by library staff; review 
of reference materials ; introduction to Fenway Consortium, 
interlibrary sekrch and loan facilities; microfilm and micro 
fichej.use of card index. 

Session 3: Li.brary Use II 

Use of periodical indices and ^guides? ERIC system; other 
' specialized educational sources. 
Reading; ; H ow, to Use ERIC . 



83 



Session 4: Legal and Ethical Considerations! 

Importance of open inquiry; protection of j sub^jects . 
Reading ; Borg & Gall; Boston Globe i Brittel; Hearnshaw. 



Session 5s Uses and Context of Evaluation Research 

Purposes and types of evaluation; human pi^oblem^^ and 
considerations; sample report • ^ \ 

^ Reading ; Fink.& Kosecoff, ch. 1; Caulley; Rossi\.' 
Assic;niaent : V/orkbook/i ch 1; report on ethics due; 



Session 6; Formulating Evaluation Questions, \ 
Evaluator's Program Description; credible] questions . 
Reading ;. Fink & Kosecoff, ch. y 
Ass igninent : Workbook,; ch. 2, \ 

Session 7: Mid-Term Examination \ 



Session 8: 
Internal 
des igns ; 
Reading : 



Constructing Evaluation Designs; 
& external validity; case designs; time 
comparison group designs; variables. 
Fink & Kosecoff, ch. 3. 



Assignment : V/orkbook, ch . 3 . 



serines 

\ 

\ 
\ 



Session 9: Planning Information Collection 

ClassificatiorT' techniques ; selection of instruments for 
curriculum, program aijid staff evaluation; collection fdrms^. 
Reading ; Fink & Kosecoff, ch. 4; Kaufman &' Thomas. \ 
Ass ignment t Workbook, ch. 4; data retrieval assignment ^due. 



Collecting 



Evaluation Information 



Session 10: 

Validation of instruments and procedures; training collectorsi 
organizing information for analysis. t 
• Reading ; .Fink & Kosecoff, ch. 5. 
Assignment ; Workbook, ch. 5* 

Session 11; Information Analysis Activities 

Choosing information analysis methods; ANOVA; ANCOVA; 
MANQVA; information analysis planning, 
j Reading : Fink & Kosecoff, ch. 6. 
Ass ignment ; Workbook, ch. 6; needs assessment due. 

Session 12; Reporting Evaluation Information 

Form and content of evalualiion reports;, alternative formalts. 
Reading ; Fink & Kosecoff , ch. 7l Morris Sc FitzGibbon. 
Assignment : Fink & Kosecoff, ch. ?. 

Session 13: Managing an Evaluation 

Establishing schedules; assigning staff; monitoring activities; 
budgeting; proposals. • i 

•Reading ; ^ Fink Sc Kosecoff, ch. 8. ' 
Assignment ; \7orkbook, ch.' 8; evaluation studies due. 



ERLC 
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Competencies in Section 7.0^ (if?) of the 1979 edition of the 
Massachusetts Department of Education's "Regulations for "che 
Certification of Educational Personnel" addressed in this course: 

I, 1: the effective administrator knows theories of 'curi^iculum 
design and evaluation. \ * • • 

... j ■ - 

Enabling Actiyities: l.ectures, readings, and field-based 

experience. 

Evaluation Activities': ^le student will plan, design and 
. execute a curriculum evaluation and prepare an evaluation 
report. . \ . 

^. ■ ' 

I, . 6: the effective administrator ibiows recent research in 

methods of teaching and learning* 

Enabling Activities: lectures, readings, and library research* 
Evaluation Activities: the student will retrieve from libraries 

and computer-based retrieval systems materials on recent 

research in methods of "teachings and learning. 

II, 1: the effective administrator, presents instructional goals 
and policies effectively to teachers, students, parents, -and 
the connnunity. 



Enabling Activities: lectures, discussions, and field-based 
expei'ience. 

Evaluation Activities: the student will present an evaluation 
report in a format suitable for generalization to other 
reports to :^ellow professionals. ^ ' 

II, 2: the effective administrator presents the needs and con- 
cerns of teachers and students to other administrators and to 
the community. 

Enabling Activities: lectures, discussions, and field^based' 

experience. / 
Evaluation Activities: the student will present an evaluation 

report in a fonnat suitable for generalization to other - 

reports to administrators. 



85 



Ill, 1: the effective administrator analyzes and defines the 
^educational needs of students, teachers, and -the community* 

Enabling Activities: lectures, readings, discussions^ and.. 

field-based experience. 
Evaluation Activities J the student will design and- conduct 

a community-based needs assessment for potential application 

in an educational, institution. 



IV, 1: the effective administrator selects, uses, and interprets, 
appropriate evaluation techniques and instruments. 

•Enabling Activities: lectures, readings, discussions, 

simulated activities, and field-based experience • 
Evaluation Activities: the. student will complete the exercises 
in Fink and Kosecoff 's Evaluation Primer Workbook , and will 
-design and conduct a program/curriculum evaluation, including 
presentation of an evaluation report justify ir^g techniques 
and instruments utilized. 



1 

V, 2: the effective administrator fosters a school environment 
favorable to openness of inquiry and devoid of ridicule. 

Enabling Activities: lectures, readings, and' discussions. 

Evaluation Activities: the student will present' a report 
analyzing case studies of unethical behavior in research 
and developing conclusions justifying the necessity of 
open inquiry. 



Competencies in Section 7'07+.(48) of the 1979 edition of t^e 
Massachusetts Department of Education's "Regulations for the 
Certification of Educational Personnel" addressed, in this course 
are the same as the above, with the exception of I, 6, which 
does not appear in (48). 
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Suffolk, University 
SYLLABUS 

/ 

ED 8.10 1 LEGAL ASPECTS OF SCHOOL ADMINISTRATION 

Instructori 
Phonei 

Office hours 1 



Purpose'! This course will examine legal problems facing school 
administrators, including tort liability, rights of teachers 
2Lnd students, contracts, tenure, confidentiality of records, 
and legal aspects of expenditure, hiring, and discrimination. 

Learning Objectives! At the end of this course, students will 

be able toi <i 

0 research legal precedents relative to legal issues facing 
school administrators J ^ . . 

o delineate the constitutional rights of various school 

constituency groups and specify how these may be safeguarded; 

o explain the legal dimensions of various school administrative 
-roles I 

o analyze legal dimensions of both routine and crisis situations 
in school administration; 

• explain legal^ issues and problems associated with management 
of school fiscal and physical resources; 

o describe the legal dimensions of the organizational struc- 
tures of schools and utilize legal remedies as strategies 
for institutional change.* 

Requirements I In this course, the student will: 



0 participate enthusiastically in classes; 




o read texts and reserve readings carefully; 

• attend a school committee meeting; 

• research and write a short paper on legal aspects of 
school organization; 

complete a case problem final examination. 



Text: Reutter & Hamilton, The Law of Public Education! 2d ed. 



Readings/on Reserve : 

Corns & McCann, public School Law > 

Gee & Sperryt Education Law & the public Schools t A Ccnipendium > 
Mass* GeneVal Laws , IX, chs. 69-78 (in any public library). 
Mass. Practice Series, Summary of Basic Law , '2 vols. 
Stem, Ralph ^D«, The School Principal and the Law . 



Schedule! 
Session 1 : 
Session 2 : 
Session 3* 
Session 
Session 52 
Session 6: 
Session 7 i 
Session 8: 
Session 9: 
Session 10: 
Session 11 : 
Session 12: 
Session 13* 



Introduction 

Constitution I: Educational Choice. 

Constitution II: First Amendment Rights 

Constitution Illt Fourth & Fourteenth Amendment Rights 

Alleged Student Crime 

Student Records 

Teacher Employment & Evaluation 
Collective Negotiations < 
Teacher Suspension & Dismissal 

Torts and the School I * 
Torts and the School II 
Managing Fiscal & Financial- Resources I 
Managing Fiscal & Financial Resources 11^ 
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Competencies in Section 7-0^4' (48) of the 1979 edition of the 
Massachusetts Department of Education's "Regulations for the 
Certification of Educational Personnel" addressed in this course: 



Ii 3s "the effective administrator knows school law, budgeting, 
plant management. 

Enabling Activities; lectures, readings, discussions, library 
research, and a field trip. 

Evaluation Activities: the student will write a short analysis 
of the legal aspects of school organizational structure, 
will participate in class analysis of case problems, and 
research and write a comprehensive analysis of a case em- 
bodying a variety of iQgal issues, including some associated 
) with, school business management. 



If 6 1 the effective administrator knows organizational charac- 
teristics of schools and strategies for institutional change. 

Enabling Activities; lectures, readings, discussions, library 

research, and a field trip. 
Evaluation Activities: the student will write a short analysis 

of the legal aspects of school organizational structure, and. 

will specify legal redress strategies available to school 

personnel. 

. - A , 

' ', / 
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APPENDIX H , 
EDUCATION 8.30 - SYLLABUS 



Competencies in Section 7*0^ {k?) of the 1^79 edition of the 
Massachusetts Department of Education's "Regulations lor the 
Certification of Educational Personnel" addressed in this course. 

If 3j the effective administrator knows organizational' charac- 
teristics of schools and strategies of institutional chsmge. 

Enabling Activities! lectures t readings, discussions r and 
field-based experience. 

Evaluation Activities: the student will present a comprehensive 
analysis of the organizational structure of a school > indicating 
problem areas and proposing strategies for bringing about 
needed change in the school. ^ 

• ' ■ • .■ 

I, 5j the effective administrator knows sociology and philosophy 
of education. 

Enabling Activities: lectures, readings, discussions, and. 
field-based experience.. 
• .Evaiuatibxi' Activities t the student will present a comprehensive, 
analysijis of the^ organizational structure of a school. 

II, Is the effective administrator presents instructional goals 
and policies effectively to teachers, students, parents, aaid 
the community. • ^ ^ 

Enabling Activities: lectures, discussions, and field-based 
.experience. , , . 

Evaluation Activities: the student will prepare a comprehan- 
sive set of recommendations for improving internal and ex- 
Iberna^. communications at his/her institution. . 

II, 2: the effective administrator presents the needs and con- 
cerns of teachers and students to other administrators, and to 
the comrauni'ty. ■ / 

Enabling Activities:, lectures, discussions, and field-based 



experience. 

Evaluation Activities: the student will prepare a comprehen- 
sive set of recommendations for improving internal and ex- 
ternal communications at His/her institution. 

— r . 

Ill, 1: the effective administrator analyzes and defines the 
educational needs of students »->teachers , and the community. 

Enabling Activities: lectures , ^readings , discussions, and 

field-based experience. ^ X 

Evaluation^ Activities : the student will'design and conduct a 
■ needs assessment as part of a larger analysis of organizational 

functioning of an educational institution. 
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Ill, 2: the effective administrator plans and implements pro- 
grams responsive to these needs. / 



Enabling Activities: lectures, discussions, and field-based 
experience. 

Evaluation Activities: the student will design an appropriate 
program to meet the needs indicated by the needs^- assessment 
conducted in this course,* and will include lines of respon- 
sibility, program activities, time lines and schedules, 
budg.et, and evaluation criteria." " 



III, 3 J the effective administrator allocates resources equitably 
and efficiently. 

Enabling Activities: lectures, readings, discussion, field 
trip and demonstration, and field-based experience. \ 

Evaluation Activities: the student v/ill, as part of the pro- 
ject in organizational analysis and program development, 
design his/her proposed -program in a PPBS format. 

Ill, ^! the effec1:ive administrator encourages staff and com- 
munity initiative in the uvivelopment of instructional programs. 

Enabling Activities:^ lectures ^ readings, discussions, and a 
field trip. 

Evaluation Activities: the student will, as part of a small 
group, develop a rationale based on toam management "concepts , 
for staff and community involvement in insf^ructional program ' 
cl^velo'pment, and will prepare a record of his/her observations 
at a community .school . . .'^ - 



IV,. 4: the effective- administrator evaluates his or her own role, 
behavior and performance. 

Enabling Activities: lectures and inventory completion. 

Evaluation Activities: the student will, on the basis of com- 
pleting the School Administrator* s. Style Inventory , develop 
a self -analysis of his/her administrative style preference 
and strengths/weaknesses in administrative skills. 



V, 1: the effective administrator actively promotes the principles 
of a democratic society. 

Enabling 'Activities : lectures, readings, discussions, and- 
field-based experience. ' • . ^. 

Evaluation Activities: the student will, as part of/ a, com- 
prehensive analysis of/the ©Organizational structure and 
functioning of an educational institution, reposrt 'on prob- 
lems assdciated with democratic functioning and present 
recommendations for constructive change. / 
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Competencies in Section 7.0^ (kQ) of the 1979 edition of the 
Massachusetts Department of Education's "Regulations for the 
Certification of Educational Personnel" addressed in this course 
are.^the same as the above, except. that 1,3 above appears as 
'1,6 in ik8) t and: ' . 

I, the effective administrator knows, human relations ancL 
community education. • . ^ 

Enabling Activities: lectures, readings, discussions, and 
a field trip. . . 

Evaluation Activities: the student will prepare an analysis' 
of the organizational structure and functioning of an 
educational institution, utilizing human relations concepts 
m the analysis. He/she will also prepare a record of his/ 
her observations at a community school. 
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EDUCATION 8.41 - SYLLABUS 



Suffolk University^ 

SYLLABUS . . , 

ED 8.41i'THE PRINCIPALSHIP- 
Instructor I 7 ^ 
Phone?. ' 
Office hours: . ^ ' - 

Purpose J , This course is a field^ased introduction to the 
. * /role and functions of the principal, stressing skills in 
. Personnel! m'anagement , organizrational" development plant 
' <^apagement| and managerial accountability • 

y.' , . ^ ^ . ^ - 

Learning Objectivesi At the end of this course, the student 
will -be able to i 

o describe and analyze the role and function of the principalx 

rf"- - - ^ - ' - . . 

choQse* appr^cipriate techniques for the supervision and 
evaluation of personnel; 7 

prepar'fe a^School budget*; 

\ • ^evaluate a schoor* plant 's- facilities and maintenance; 

o analyze a school"* s operations and recommend effective 
'change strategies; 

^suggest structur,es and metho'^ds for community involvement 
i-n instructional planning and for community education; 



• pronjoj.e democratic functioning in schools. 

" . • S ' ■ ■ 

Requirements ^ ^Ih^^is course, the student will: 
* - \^ " * 
particig;ate enthusiastically in class activities; 

^ • read carefully " the -text and readings on reserve; 

V report on observations of and interviews with supervisory 
$^ Dersonnel; . 1-:.-./ ' , 4. 

• prepare a school budget; 

■ ' • ^conduct an. ins'pec'tion of school physical facilities and 
make recommendations; ^ /i 



6' report on interviews with community education specialists; 

e report on a school's functioning with regard to community 
involvement in instructional planning, democratic function" 
and presence/absence of open inquiry/ridicule, with recom- 
•raendations for improvement; 

o conduct an evaluation of his/her own behavior with reagdrd 
to acceptance of individual and group differences. 



Text; Hughes and Ubben, The Elementary Principal's Handbookt 
A Guide to Effective Action * Boston: Allyn & Bacon, 1978. 

-or- 

Hughes and Ubben, The Secondary Principal's Handbookt 
A Guide to Effective Action , Boston: Allyn Bacon, 1980. 



Readings on Reserve: 

Candoli, Carl, School Business Administration: A Planning Ap - 
proach . Boston: Allyn & Bacon, 1978. ' . 

Castaldi, Basil, Educational , Facilities: Planning, Remodeling 
and Management . Boston: Allyn & Bacon, 1977» 

Lipham, James M.- and James A. Ho eh, Jr., "The Principal and 
. the Community.'' From their The Principalshipt Foundations 
and Functions . N.Y.: "Harper & Row, 197^^ 

Moeller, Gerald H. and David Kahan, The Faculty Team . Chicago: 
SRA, 1971. 

Stern, Ralph D., The School Principal and the Law > N.P.: NOLPE*^ 
1978. 

N.B. -Different sections of this course will be available on the 
elementary (N-6) middle school (5"9) t and secondary school. 
(9-12) levels. Each instructor will establish the schedule 
for his/her section. 4 
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Competencies in Section 7«04 (48) of the 1979 edition of the 
Massachusetts Department of Education's •'Regulations for the 

Certification of Educational Personnel" addressed in this course. 

t . ... 

I, 2 1 the effective administrator knows theories and techniques 
of supervision and evaluation of personnel. 

Enabling Activities: lectures, readings'; discussions, and 

field-based experience . 
Evaluation Activities: the student will write a report 

detailing observations of techniques of- supervising and 

evaluating personnel. 

^ c 

I, 3 1 the ^effective administrator knows school law, budgeting, 
plant management. 

Enabling Activities: lectures, readings, discussions, sind 
field-based experience. 

Evaluation Activities: the student will attend school com-- 
mittee ^budget hearings, write a paper detailing and analyzing 
the issues that arise, and will prepare an alternative bud- 
get- for one school at the appropriate level, indicating hoyi 
that budget deals effectively with the issues raised in the 
hearings. The student- will also conduct an inspection of a 
school facility at, the appropriate level, "using a checklist 
to pinpoint maintenance problems, and will prepare a report 
making recommendations regarding improvement in maintenance. 

I, k: 'the effective , administrator knows, human relations and 
community education. . o ^ 

Enabling Aotivities: lectures, discussions, and field-based 

activities. ' 
Evaluation Activities: the student will present an anecdotal 

record of interviews with five persons involved in community 

education activities. 

III, 3: the effective administrator allocates resources equitably 
and efficiently. > " ^ 

Enabling Activities: lectures, readings, discussions, and 
field-based "experience. • ' 

Evaluation Activities: the student v;ill prepare an alter- 
native budget for a school at the -appropriate level, ad- ^ 
dressing problems raised by school committee reviev/ of the 
original budget. 
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Ill, 4: the eff$5ctive administrator encourages staff and com- 
munity initiative and involvement in the development pf in- 
structional programs. 

Enabling Activities? lectures, readings, discussions, and 

field-based experience. 
Evaluation Activities!, the. student will, as part of a larger 

report on the functioning of a school not his/her own, 

describe the school's practice in this regard and make 

recommendations for change. 



IV, 2: the effective administrator uses the results of evaluation 
to improve programs and the performance of personnel. 

Enabling Activities: lectures, readings, discussion, and 
field-based experience. 

Evaluation Activities the student will present an anecdotal 
record of interv5.ews with all those persons who have res- 
ponsibility for "t^his activity in a school at the appropriate 
level, with recommendations for change. 

V, 1: the effective administrator actively promotes the prin- 
ciples of a democratic society. 

V Enabling Activitiesi lectures, readings, discussions, and 
field-based experience . 
Evaluation Activities: the student will, as part of a larger 
' . report on the functioning of a school not. his/her own, 
describe the school's practice in this regard and make 
recommendations for change. 



V, 2;.^ the effective administrator fosters a school environment 
favorable to openness of inquiry and devoid of ridicule. 

Enabling Activities! lectures, readings, discussions, and 

field-based activities. 
Evaluation Activities! the student will, as part of a larger 

report on the functioning of a school not his/her own, 

describe' the school's practice in this regard and make 

recommendations for change. 

'i '■ * 

V, 3 5*^ the effective administrator accepts and respects individual 
and group differences in values, religion, race, language, and 
social background. 

Enabling Activitiesi lectures, discussions, and field-based 
experience . . . 

Evaluation Activities: the student willdevelop an instrument 
and- use it to seek feedback from different constituent groups 

- in his/her own school about his/her performance in this regard. 
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APPENDIX J 



OUTSIDE COUPLE AUTHORIZATION FORM 



ERIC 



■SUFFOLK UNIVERSITY 



• QUTSmF COURSE AUTHORIZATION REQUEST FORM • 

ALL students requesting authorization to take courses at institutions other than Suffolk ; 
University , must complete this form for consideration. Pe»-mi.ssion is grated to take 
course(s) at other institutions only under extenuating and emergency circumstance'.. 

UNDERGRADUATE STUDENTS - l\AV_ ^fOr take courses at other institutions 1^ thcij a-ic uotthln 
tiie, Zcut tlujiXij (30) hciiu oftnelt deg-tdc ■xaqLuAm e,ittb; tliuj l-uwe. iAaMicAAcA iX.xJy- 
iico (62) imphtvi kcaxi, on. moxo. l\\to Sa^t^otk Uiu.vex{>.U:ij; on. -t'l^!/ -^^^ ofi yjofik lO-UJtin 
ionjjj [40] m.ULu 0($ S[ji{^lolk {i\u.vQAi>itij. 

GRADUATE STUDENTS - may transfer a maximum of six (6) semester hours of credit into • 
their graduate program. 

This form must be completed, signed by your major advisor and returned to the Dean of 
Students Office with the official course description attached for request evaluation. 

- PLEASE ALLOW AT lEhST ONE (ilEEK FOR VWCESSIUG. VOU mil BE NOTTFIEP OF THE VECISIOH ^ 

I/IA mi. - 

NAME: : ■_ 

ADDRESS (mailing) ' 

CTty State ' ZTp' Code 
REASON FOR TAKING COURSE(S) ELSEWHERE - 



INSTITUTIO'.i OFFERING COURSE(S) ^ 

■■FALL'iiJ_ SPRING 19_ ' SUMMER 1-9 - 

COURSE(S) ^ : 1_ SEM. HRS. . 

\ _^ \ SEM. HRS. 

^ ; ■ . SEM. HRS. 

MAJ.OR ADVISER'S SIGNATURE {indicating approval of course and request) 

PLEASE WOTE: RcQuosti i.abmlttQ.d icltiioiit h'ajon. kdvUo.l'6 i^na^tt^e uxitt .NOT be. acXod on. 

Dean of Student's Approval 

Denial 
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f APPENDIX K 

PRACTICUM IN administration' HANDBOOK 
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EDUCATION 8.80: PRACTICUM IN ADMINISTRATION 

HANDBOOK 

■i 



Department of Education 
SuffO'k University 
Boston, Massachusetts 02114 
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To the User: ^ 

The attached 'instructions and forms have been developed to assist 
students, cooperating practitioners and university supervisors in 
planning, organizing-, supervising ^and evaluating practica in educa- 
tional administration. We would appreciate suggestions from users • 
with regard to additions, emendations and clarifications for future 

editions. ^ 

Joseph M. McCarthy, Ph.D. 
Division Coordinator 
Administration & Supervision 
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—Statement of'EtUcs- 

) School %'bniinisiraton ' 

I . . • ■ ' . 

Otn educational administrator's professional behavior must conform to an ethical 
code. The code must be idealistic and at the same time practical, so that it can 
apply reasonably to all educational administrators. The administrator acknowledges 
•..that the. schools belong to the public they serve for the purpose of providing educa- 
tional-opportunities to ail. ■ However, the administrator assumes responsibility for 
providing professional leadership in the school and community. This responsibility 
requires the administrator to maintain standards of exemplary professional conduct- 
It must be recognized that the administrator's, acdons will be. viewed and appraised 
by the community, professional associates, and students. To these ends, the adminis- 
tratorsubscribes to the.following statements of standards. 

. The. educational administrator: . 

J Makes the well-being of students the fundamental value of all decision making 
and actions. 

2 ^^ulfi^s professional responsibilities with honesty and integrity. 

. 2 Supports^the principle of due process and protects the civil and human rights of 
all Individuals. • , 

/[ Obeys local, state, and national laws and does not knowingly join or support 
organizations that advocate, directly or indirectly, the overthrow of the govern- 
ment. 

^ Implements the governing board of education's policies and administrative 
rules arid regulations. ' ^ 

V Pursues appropriate measures to correct those laws, policies, and regulations 
that' are not consistent with sound educational goals. 

7 Avoids using positions for personal gain through political, social, religious, 
' economic, or other influence. 

g Accepts academic degrees or professional certification only from duly accredited 
institutions. 

Q Maintains the standards and^eeks to improve the effectiveness of the profession 
^ through research and continuing professional development. 



1Q Honors all contracts until fulfillment or release. 



ApPfOvsd by AASA E«ciiiive Ccxxihtee. Scrtembtr. W76 
Embraced by NCAR. May. 1976 
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SUFFOLK UNIVERSITY 
Department of education ..." 
INSTRUCTIONS FOR PRACTICUM IN ADMINISTRATION, 

The Practicuin in Administration is a phase of professional preparation in ' 
which a student nearing a completion of his/her program does field work 
xinder the supervision of a cooperating practicing adminisrrator and a 
•University supervisor so as to develop competence in ccorrying out adminis- 
trative responsibilities and putting into practice knowledge and skills 
acquired in the coursework in the program. • ^ ^\ 

The following regulations govern the Practicxam in Administration: ► 

1. The Pr^cticum in Administration is the culminating experience for 
students ih administrative education programs. In the ordinsury 
course of events, therefore, a student ought to have corppleted at 
least eight courses in the program, including stipulated pre- 
practicum courses, and .have no unmatched grades of "C" prior to 
•beginning the practicum. > 

2. The individual student is responsible for arranging tiie detc? lis of • 
his/her practicum in the course. Education 8.70, Field Experience, 
and having it approved jointly by the cooperating administrator and 

. the University supervisor at a joint proposal hearing. Students may 
not begin the actual work of the practicum until .their proposal has 
such approval. 

3. The five stages in the development of a practicum are: 
a. submission of a formal proposal; 

b'. ' meeting of the student, cooperating administrator (s) 
and a faculty committee to approve the proposal; 

c. submission of a summary of agreements/modifications 
reached at the above meeting; 

d. action phase, including ongoing supervision by the 
cooperating administrator (s) and field observation by 
the designated university supervisor; 

e. submission of student's final report to cooperating 
administrator (s) and university supervisor? 

f. final meeting of student, cooperating administrator (s) 
and university supervisor for summative evaluation and 
grading. - . 

4. Students seeking approval for a practicum proposal must submit 
the written proposal in triplicate to Prof essor McCarthy and 

are then responsible for arranging to bring together the cooperating 
administrator (s) and a faculty committee for the proposal hearing. 

5. The completed proposal must specify the competencies to be addressed 

* ' in the practicum (from the 1979 edition of the Massachusetts Board of 
Education's Regulations for the Certification of Educational Personnel , 
Section 7.04 (47) or (48) as attached), specific duties to be assumed 
' and tasks to be undertaken, the time frame, the lines of responsi"bility , 
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the expected outcomes, and special factors to be noted in evaluation. 
A copy of the proposal format'ls attached, as well as copies of for- 
mative and suBunative evaluation forms. 

Students must undertake suitable administrative responsibilites in the,' 
role and at the level of. the certificate sought within their own system 
or institution or<-within a different system or institution, under the 
direction of a competent and appropriate cooperating administrator. 

The cooperating administrator must hold or be specifically exempt from 
holding the appropriate administrative certification anQ must be or _ 
have once been tenured. Great care ought to be exercised in the choice- 
and briefing of the cooperating administrator. 

A minimum of -150 clock hours {h thne for 1 semester or h tme for th% 
academic year) must be devoted to the action phase of the practicum, 
not including time spent, in generating reports. The student n^st take 
on clear administrative duties for at least half that time, ^^^J^^ 
responsibilities of the role for a substantial period The ^tudent is 
responsible for keeping a detailed log of his Aer -.tasks and the time, 
devoted to thein. ' r 

Completiorr of the practicum entails submission of a detailed "port in 
triplicate This report must discuss the achievement of the stated' 
compete^-ci;s, analyzf critical incidents which arose, and review the 
entire administration of the project critically. A copy of the final, 
report format is attached. 

A grade of B or better is required for successful completion of the 
student's program. 

The university supervisor will be responsible for grading the . 
pracScL aftL reaching agreement on the grade with the cooperating 
^Jdministrator- on the basis of tHe format^ive evaluations, ^^udy of . 
the student's log and final report. Disagreement of the university 
Supervisor and cooperating administrator on the final evaluation will 
be resolved by a third person chosen Jjy them. 
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Suffolk University 
.PRACTICUM IN ADMINISTRATION 



PROPOSAL INSTRUCTIONS 

Listed -below are the general guidelines to bs used in developing propob'Ci3?» 
for the Practicum in Administration, Proposals should include each item 
listed below. While they should be concise, proposals may be of any length. 

1 , Personal Needs to be Addressed 

The proposal must address specific knowledge, skills and attitudes 
which will be of demons tratable use to the individual in the . ^ 

administrative role at which he/she aims. The practicum must be 
structured to include -exercise of the competencies listed in 'the 1979, 
edition of the Massachusetts Board of Education's Regulations for the 
Certificatioh of Educational Personnel , Section 7.04 (47) or (48) as 
- appropriate. With the assistance^ of the University -Supervisor, the 
student will conduct a self-evaluation to determine the measure in 
whcih the exercise of each compe'tency must be stressed in the practicu. 
This section will summarize that self-assessment, 

2, Statement of Objectives ' ' • . , ^ ' ' 

Specific 'and well-defined objectives should flow directly from the needs 
analysis, A particular competency may require only one objective or 
-several different objectives,^ Each objective should describe the - 
anticipated outcome if the objective is successfully achieved, this 
outcome to be stated in achievement of behavioral terms. Each objective 
should be realistic and achievable, not overstated or top broad in scope* 

3, Practicum Activities ^ 

After the objectives are formulated, a program of activities should be 
designed to achieve the objectives. These activities must include a 
broad and representative variety of tasks typical of the supervisor/ 
director or principal role. The student must take on clear administrative 
duties for at least one-half of the time and the full responsibilities of 
the role vf or a substantial period, and the proposal must state clearly how 
this Is to be done. If the practicum involves multiple assignments, 
more than half the practicum must be spent in** one assignment. The 
proposal must state clearly 'the level on which certification will be 
sought, and the activities- of the practicum must'" be relevant to that-' 
Uevel, ^ ' , 

4, Project Management _ ^ 

proposals must describe the lines of responsibility for project management 
and indicate what provisions have been made to insure sufficient time for 
adequate management of the project. Lines of authority and responsibility 
for all personnel should be specified. Qualifications and role descriptio 
should be included for all management, teaching and consultant pe?:s6nnel, 
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This section must explicitly certify that the cooperating administrator 
holds or is specifically exempt from holding an appropriate certificate 
and is or has once been tenured- 

f ■ * ■ 

Evaluation Design ^ 

The practicum will be evaluated jointly by the university supervisor and 
the cooperating administrator with the assistajice of input from the 
student. The three will meet at the onset of the Practicum to approve 
the proposal, explain standards and procedures of evaluation, and agree . 
on a mediator in the event mediation should become necessary. They will 
meet, on-site with the student for formative evaluation, at which time 
each of the three will complete a copy of the attached Formative . 
Evaluation Form. Upon completion of the practicum, they will convene for 
a filial meeting at which they will review the student\s activity log, the 
final report, and other matrerials as appropriate befor^e completing a copy 
of the Summative Evaluation Form and agreeing upon a grSde. To assist 
this process, the proposal must contain a format for evaluation of each 
objective. Criteria should be described for measuring whether the anti- 
cipated outcome for each objective is achieved. The proposal should also 
specify evaluation measure.: such as questionnaires on attitude, performance, 
observations, etc., standardized or 'specially developed tests, reports on 
participation, behavior, or performance, documentation of attendance at 
meetings," numbers of requests for information, material, or assistance, 
and other measures to supplement and assist the evaluation efforts of the - 
university supervisor ^aSd cooperating administrator. The proposed 
mediator should also be indicated - 

Approvals 

The proposal should bear the attached cover sheet, "Practicum Proposal 
, Form" for^-'Signature by the parties involved. Should proposal modifi- 
cations b*e" suggested in the proposal hearing, the student is responsible, 
for preparing an addendum to the proposal stipulating such modifications. 
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Suffolk University 



■ DEPARTMENT OF EDUCATION 

SUPERVISOR/DIRECTOR PROGRAM 
COMPETENCIES MANDATED FOR CERTIFICATION , 

Attached are the specific competencies mandated in Section 7,04 (47) of the 
1979 edition of the Massachusetts Board of Education's Regulations for the 
Certification of Educational Personnel . Core and. program requirements in 
the Supervisor/Director Program have been designed to address these compet- 
encies, and students must take care to design theix Practicum in Administration 
to address them. \ v 

(47) Supervisor/Director 

(a) Requirements 

1. possession of a Massachusetts teacher's certificate . 

2. three years of employment in the role covered by 
that certificate 

* , 3. completion *of a pre-practicum consisting of 24 semester 

hours of course work and other experiences on the graduate 
level as defined by Standards I-V, below 

4.' completion of a half practicum (150 clock hours) within 
one year, or an internship (300 clock hours) within t\jo 
years, judged successful on the basis of the standcirds. 
. The practicum or internship must include responsibility for 
supervision or direction within the same area of education 
(e.g., special education, elementary education, guidance, 
science ) as the candidate's teacher's certificate 

" (b) Standard I . The effective director or supervisor knows: 

1. theories of curriculum design and evaluation 

2. theories and techniques of supervision and evaluation 
of personnel 

3. organizational characteristics of schools and strategies 
for institutional change 

4. theories and methods of staff development and in-service 
education , 

5. sociology and philosophy of education 

6. recent research in methods of teaching and learning 

(c) Standard II. The effective administrator communicates 
clearly and appropriately. To meet tiiis standard, the candidate 
will de-nonstrate that he or she: 

1. presents instructional goals and policies effectively 
to teachers, students, parents, and the community 

2. presents the needs and concerns of teachers and 
students, to her administrators and to the community 
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(d) Standard III , The effective ^administrator sets goals, 
establishes priorities, allocates resources and facilitates the 
instructional process in' response to the needs of learners, 
teachers, and the community. To meet this standard, the 
candidate will demonstrate that he or she: 

1. analyzes and defines the educational needs of students, 
teachers, and the community 

2. plans and implements programs responsive to thes6 needs 

3. ' allocates resources equitably cind efficiently 

4. encourages staff and coranrunity initiative and involvraient 
in the development of instructional programs 

5. coordinates related aspects of instructional programs 

(e) Stcindcird IV . The effective administrator uses the results of 
various evaluative procedures to assess the effectiveness of 
programs and' personnel. To meet this standard, the candidate 
will demonstrate that he or she: 

1. selects, uses,^ and interprets appropriate evaluation 
techniques and instruments 
- 2. uses the results of evaluation to improve programs 
and the performance of personnel 

3. supervises staff in an equitable, open, and constructive 
manner 

4. evaluates his or her pwn role, behavior and performstnce 

(5) Standard V . The effective administrator deals in an equitabl 
sensitive and responsive manner with students, teachers, parents, 
and the community. To meet this standard, the candidate will 
demonstrate that he or she: 

1. actively promotes the principles of a democratic"' society 

2. fosters a school environment favorable to openness of 
inquiry and devoid of ridicule 

3. accepts' and respects individual and group differences 
in values, religion; race, language, and social background 




Suffolk University 

DEPARTMENT OF EDUCATION 
^ SCHOOL PRINCIPAL PROGRAM 

COMPETENCIES MANDATED FOR CERTIFICATION 

Attached are the specific competencies mandated in Section 7.04 (48) of the 
1979 edition of the Massachusetts Board of Education's Regulations for the 
Certification of Educational Personnel , Core and program requirements in 
the School Principal Program have been designed to address these competencies, 
and students, must take care to design. their Practicum in Administration to 
address them. 

(48) School Prinicipal (N-6) (5-9) (9-12) 

( a) Requirements ■ 
.1. possession of a Massachusetts classroom teaching certificate 

2. 'three years of employment in the role covered by that 
certificate 

.3. completion of a pre-practicum consisting of 24 semester 
hours of courses and other experiences on the graduate level 
as defined by Standards I - V, below 
-4. completion of a half practicum (ISO clock hours) within 
one year, or an internship (300 clock hours) within two 
years, judged successful on the ba^xs of the ^standards 

(b) Standard I . The effective principal knows: 

1^ theories of curriculum design and evaluation 

2. theories and techniques of supervision and evaluation 
of personnel 

3. school law, budgeting, plant management 

4. human relations and community education 

5. sociology and philosophy "of education 

6. organizational characteristics of schools and 
strategies: for institutional change 

/ '(c) Standard II* The effective administrator communicates 

clearly and appropriately. To meet this standard, the candidate 
will demonstrate that he or she: 

1. presents instructional goals and policies effectively 
to teachers, students, parents, and the community 

2. presents the needs and concerns of teachers and students 
to other administrators and to the community 

(d) Standard III > The effective administrator sets goals, 
establishes priorities, allocates resources and facilitates the 
instructional process in response to the needs of learners, 
teachers, and the community. To meet this standard, the 
candidate will demonstrate that he or 'she; 

•"l. analyzes and defines the educational needs of students, 
teachers, and the community 
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2, plans and implements programs responsive to these 
needs 

3, ' allocates resources equitably and efficiently 

4. encourages staff and community initiative "and 
involvement in the development of instructional programs 

5. coordinates related aspects of instructional programs 

;(e) Standard IV , The effective administrator uses the results 
of various c evaluative procedures to assess the effectiveness of 
programs and personnel. To meet this standaird, the candidate 
will demonstrate '.that he or she: 

1. selects, uses, and interprets appropriate evaluation 
techniques and instruments 

2. uses the results of evaluation to improve programs 
ajid the performance of personnel 

3. supervises staff in an equitable, open, and constructive 
manner 

4. evaluates his or her own role, behavior aind performance 

(f) Standard V . The effective administrator deals in an equitabl 
sensitive and responsive manner with students, teachers, parents, 
and the community. To meet this standard, the candidate will 
demonstrate that he or she: 

1. actively promotes the principles of a democratic society 

2. fosters a school environment favorable to openness of 
inquiry and devoid of ridicule 

3. accepts and respects individual and group differences 
in values, religion, race, language, and social background 
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Name 



Suffolk University 
PRACTICUM IN ADMINISTRATION 

PRACTICUM PROPOSAL FORM 



1. Proposal Title: 



2. Site: 



3. Persons 
practicum 



who will have primary responsii^ility for assisting in this 



\ 



F\inctio\:^ in Practicum 




4. practicum begins ''on 



and will end on 



(date) 



•(date) 



^ i-Q ^nie and complete to the best of my knowledge. 



(signed) 



6. 



The attached proposal is accepted as a basis for undertaking the practicum 
(subject to modifications also attached) . 



(signed) 



(university supervisor) 



(cooperating administrator) 
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Suffolk University 



PRACTICUM IN ADMINISTRATION 



'final report instructions 



The final report on the practicim should explain the goals of the project 
and demonstrate the way in which the objectives were/were not achieved. 
It should include the following parts: 



1. Analysis of the Role 

UtiriYing~tHe~^revi6 organi'zat ^ -al 

structure of the practicum setting this section should draw m 
synthetic picture of the unique characteristics cind problems of 
the setting. 

2. Analysis of Activities 

This section should comprise a brief but trenchant narrative of the 
progress of the practicum, including analysis of critical incidents 
which arose, any modifications made in the plan,* and a critical 
review of the administration of the project. 

3. Assessment of Progress 

With reference to the background provided by the previous sections, 
this part of the report should examine the achievement of each 
competency. Special care should be taken in this part of the report, 
. arid constant reference should be made to the outcome of evaluation 
techniques suggested in the proposal. Items of evidence may be 
attached as appendices. The log of activities should also be .attached 
as an appendix. 

4. Cover Sheet 

The final report should bear the attached cover sheet, a copy of 
which must be submitted to the Bureau of Teacher Certification and 
Placement of the Massachusetts Department of Education by those 
applying for appropriate administrative certification. 
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Commonwealth of Massachusetts 

Department of Education . , 

BUREAU OF TEACHER PREPARATION CERTIFICATION AND PLACEMENT 

Practicum (cr Internship) Report 

This form is issued pursuant to regulations adopted under M.G.L. c. 71, 
s. 38G, and it or a form containing the sama information must be completed 
and filed with the Bureau by all applicanj^ for certification except those 
who are applying under the Interstace AgreeJient on the Certification of 
Educational Personnel. 

PART I To be completed by the applicant (and/or college supervisor) 



1. Name: 2. Soc. Sec. 

3. Address: 

4. College: 

5. Nature and length of three prepracticum field experiences: 



6. practicum (or college-supervised internship) course number: 
Course title: 

Number of credits: 
When taken: 

(If this. is a report on a locally supervised internship, attach a copy 
of the Bureau's internship approval form instead of answering 
Question 6.) 

7. Practicum (or internship) site(s): 

8. Grade level (s) of students: 

9. Approximate number of clock hours spent observing: assisting: 

taking on full responsibilities of the role: 

10. Other Massachusetts certificates or approvals held, if any; 



PART II To be completed by the college supervisor 
Name: ' Position: 

The applicant has completed a practicum or internship which has been 
designated by the college as partial preparation for the following 
certificate: -; 



PART III TO be completed by the cooperating practitioner (or local evaluator) 

Name: Position: 
School system: Tenure status: 

Massachusetts certificate S: Field (s): 
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PART IV To be initialled as indicated (If locally sponsored 
internship, local evaluators should initial in place 
of college supervisor and cooperating practitioner) 



1. An initial meeting was held at which the standard;? and the procedures 
for evaluation were explained to the applicant. 

Applicant: College Supervisor: Cooperating Practitoner: 

2. A meeting was held midway through the practicum or internship at which 
the applicant's progress towards meeting the standards was discussed. 

Applicant; College Supervisor :_ Cooperating Practitioner: 

3. A final meeting was held at which the evaluation of the applicant was 
explained and at which the applicant- hGc. ample opportunity to raise 
questions or objections. 

Applicant: College Supervisor: Cooperating Practitioner :_ 



PART V To be completed by the cooperating practitioner and/or college 
supervisor and/or local evaluator(s) 

STANDARD I The applicant is knowledgeable in the field of certification 
Yes: No: 

STANDARD II The applicant communicates clearly, understandably, and 
appropriately 



Yes: 



No: 



STANDARD III The applicant sets goals, establishes priorites, allocates 
resources and facilitates the instructional process in 
response to the needs of learners, teachers, and the community. 



Yes: 



No: 



STANDARD IV The applicant uses the results of various evaluative procedures 
to assess the effectiveness of programs and personnel 



Yes I 



No: 



STANDARD V. 



Signed: 



The applicant deals in an equitable, sensitive and responsive 
manner with students, teachers, parents, and the conununity 




No: 



Cooperating practitoner (or local evaluator 



College supervisor tor local evaluator) 



ERLC 



_Mediator (if necessary: See Regulation 
7.02 (12)) 
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Suffolk University 

Practicum in Administration 
Supervisor/Director Program 



GUIDELINES FOR COOPERATING ADMINISTRATORS 



Introduction 

Trainees will* engage in a program of field work and will • 
work under the joint direction of a cooperating administrator and 
a university supervisor, . A detailed explanation of the expectations 
of the trainee and the role of the cooperating administrator are 
discussed in the following sections. 

The developanent of particular competencies through participation in 
the program necessitates that certain opportunities and experiences 
be present. Because of the differences among schools these opportu- 
nities and experiences will sometimes vary in degree from school to 
school, but every effort should be made to have trainees share as 
fully in the available opportunities as possible. 

The dynamics of the interpersonal relationship between the trainee and 
supervisor are factors which determine the richness, depth and breadth 
of the field work experience. As a result, the interpersonal dimension 
of the field work experience is one which must be carefully nourished 
^and continuously assessed. 

In order to provide for the development of competencies,, the following 
/list of experiences will be used as a guide for trainees, and 



Standard I . The effective director or supervisor knows: 

1. theories of curriculum design and evaluation 

2. theories and techniques of supervision and evaluation 
of personnel 

3. organizational characteristics of schools^ and 
strategies for institutional change 

4. theories and methods of staff development and in- 
service education 

5. sociology and philosophy of education 

6. recent research in methods of teaching and learning 

Standard II. The effective administrator communicates clearly and 
appropriately. To meet this standard, the candidate will demonstrate 
that he or she: 

1. presents instructional goals and policies ^effectively to 
teachers, students, parents, cmd the community 

2. presents the needs and concerns of teachers and students 
to other administrators and to the community 
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Standard III , The effective administxator sets goals, establishes 
priorities, allocates resources and facilitates the instructional 
process in response to the needs of learners, teachers r and the 
cbitununity. To' meet this standard, the camdidate will demonstrate 
that he or she: 

1. analyzes and defines the educational needs of students, teachers^ 
\ and the community 

2i plans and. iiaplements programs responsive to these needs 

3. allocates resources equitably and efficiently 

4. encourages staff and community initiative and involvement 
in the development of instructional programs 

5. coordinates related aspects of instructional programs 

Staindard IV « The effective administrator uses the results of various 
evaluative procedures to assess the effectiveness of programs and 
personnel. To meet this standard, the candidate will demonstrate that 
he or she: ' 

1. selects, uses, and interprets appropriate evaluation techniques 
and*--ixistruments ; 

2. uses the results of evaluation to improve programs and the 
performance of personnel 

3. supervises staff in an equitable, open, and constructive manner 

4. evaluates his or her own role, behavior and performance 

Standard V . The effective administrator deals in an equitable, 
sensitive and responsive manner with students, teachers, parents, 
and the community. To meet this standard, the candidate will demon- 
strate that he or she: 

1. actively promotes the principles of a democratic society 

2. fosters a school environment favorable to openness of 
inquiry and devoid of ridicule 

3. accepts and respects individual and group differences in 
values, religion, 'race, language, and social background 

C. The Role of the Cooperating Administrator & 

1. The challenge 

The cooperating^ administrator has*^ the major responsibility of 
making the field work program a good learning situation for the 
trainee. His/her commitment to the program and interest in the needs 
•of the trainee can be one of the chief factors in the effectiveness 
of the experience for both the trainee and for the cooperating school. • 
The cooperating administrator becomes a member of the teaching team and 
shares crucially In the induction of the trainee into the profession. 
The grade awarded the trainee for the practicum must be determined by 
agreement of the cooperative administrator and the university supervisor 
Should they fail to agree, a mediator must be consulted. 

2. Personal relations with trainee 



a. Respect the personal integrity of the trainee. 

b. Accept the trainee both as a student and as a fellow 
administrator . 

c; Establish and maintain informal, friendly working 
relations with the trainee. 




d. Encourage the tr<- .,.je to express his/her ovm opinions and to, 
feel free to come to you to discuss problems. 

e. Encourage the trainee to make his/her 'own decisions r based 
'on defensible standards rather than asking you to make a 
de^cision. 

f. Originate and suggest new ideas without dominating the trainee's 
thought and action. 

g. Take an empathic interest in the trainee's personal problems 
and be tactful and helpful in assisting him/her in the. adjust- 
ment to personal problems,, responsibilities and limitations. 

Provision of opportunities for skill development 

a. Make a definite arrangement for the time, place and 
frequency of , supervisory conferences. 

b. Develop a system of evaluation and share your judgments with 
your trainee- to develop new ideas and put them into practice. 

''c. Encourage your trainee, to develop new ideas and put thera into 
practice. 

d. .Clarify the trainee's responsibilities cind privileges and 
give him/her security in knowing what is expected the first 
day, the first week and periodically - throughout the assignment. 

e- Clarify the trainee* '^'relationship to the administration, 

teachers, pupils : nd :arents , and give him/her an understanding 
of the proper char-neX ' of communication and ways of working. 

f . Make a place for the trainee in the professional life of the 
school staff. 

g. Develop a team relationship so that the trainee feels he/she 
is a partner in a going concern. 

h. Assist the trainee in developing a workplan and in arranging 
•experiences throughout the school and community. 

i. Assist the trainee in securing opportunities to discuss 
professional matters with other staff members. 

j. Refer the trainee to sources of information and illustrative 
material . 

k. Refrain from dumping your own "busy work" on the trainee. 
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Suffolk University 

Practicum in 'Administration 
^ . School Principal Program 

GUIDELINES FOR COOPERATING ADMINISTRATORS 

J 

Introduction ^ ' « » 

Trainees will engage in a year long program of- field .work and will work 
under the joint direction of a cooperating- administrator and a university 
supervisor. A detailed explanation of the expectations of the trainee 
and the role of the cooperating- administrator are discussed in the 
following sections. 

The developnent of particular competencies through participation in the 
program necessitates that certain opportunities and experiences be 
present. Because of the differences among schools these opportunities 
and experiences will sometimes vary in degree from school to school, -but 
every effort should be made to have trainees share as fully in the avail-- 
able opportunities as possible. 

* The dynamics of the interpersonal relationship between the trainee and 
supervisor are factors which determine the richness, depth and breadth 
of the field work experience. As a result, the interpersonal dimension - 
of the field work experience is one which must be carefully nourished 
and continuously assessed. 

In order to provide for the development of competencies, the following 
list of experiences will be used as a" guide ^ for trainees, and supervisors 

Competencies to be Developed by Trainees . 

Standard I . The effective principal knows: . 
1. theories of curriculum design and evaluation 
'2. theories and techniques of supervision and "evaluation of 

personnel • 

3. school -law, budgeting, plant management 

4. human relations and community education 

5. sociology and philosophy of education 

6. organizational characteristics of schools and 
strategies for institutional change 

Standard II. The effective administrator communicates clearly and^ 
appropriately. To meet this standard, the candidate will demonstrate 
that he or whe: 

1. presents instructional goals and policies effectively to 
•teachers, students, parents, and the community 
*2. presents the needs and concerns of teachers and students- 
to the community ^ 

■ 1 • . ■ 
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standard The effective administrator sets goals, establishes 

priorities, allocates resources and facilitates, the instructional 
process in response to the needs of learners, teachers, and the ^ 
community. To meet this standard, the candidate will demonstrate 

that he or she; ^. * , . * 

1. analyzes defines the educational needs of students, y 
teachers, and the community 

2. plans an.d implements programs responsive to these needs 

3. allocates resources equitably and efficiently 

4. encourages staff and community initiative and involvement 
in the development xof instructional programs 

5. coordinates related aspects of instructional programs 

Standard IV . The effective administrator uses^ the results of various 
evaluative procedures to assess the effectiveness of programs and 
personnel. To meet this standard, the candidate; will demonstrate that 

he or she : . ^ 

1. selects, uses, and interprets appropriate evaluation techniques 

and instruments 

2. uses the results of evaluation to improve programs and the - 
performance of personnel ^ . ^ 

3. supervises staff in an equitable, open, and constructive manner 

4. evaluates his or her own role, behavior and performance ^ 

Standard V . The effective administrator deals in an equitable, 
sensitive and responsive manner with students, teachers, parents, and 
the community. To meet this s^tandard, the candidate will demonstrate 

that he or she: ' , . 

1. actively promotes the principles of a democratic society ' 

2. fosters a school environment favorable to openness of . 
inquiry and devoid of ridicule 

3. accepts and respects individual and group differences in values, 
religion, race, language, and social background \ J 

The Role of the Cooperating Administrator « . . 

1. The 'challenge ■ . ' 

The cooperating "administrator has the major responsibility of 
making the field work program a good learning situation for the 
trainee. His/her commitment to the program and interest in the needs 
of the trainee can be ^ne of the chief factors in the effectiveness 
of the experience for both the trainee and for the cooperating schopl. 
The cooperating administrator becomes a member of the teaching team 
and shares crucially in the induction of the trainee into the profession. 
The grade awarded the trainee for the practicum must be determined by 
agreement of the cooperative administrator and the university supervisor. 
Should they fail to agree, a mediator must 'be consulted. 



2,' p^sonal relations with trainee 

— Respect the personal integrity of the trainee. 



b Accept the trainee both as a student and as a- fellow, administrcxt. 
c'. Establish and maintain informal, friendly, working relations with 
the trainee. * ' /' 

422 V ■ • 



.tor. 
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d Encourage^lthe trainee to express his/her own opinions and 

to feel free to come to you to discuss problems. . ^ 
e Encourage the trainee to maXe his/her own decisions, based on 
1 defensible: standards . rather than asking r.'\"^'t^e traSe's 

f . originate' and suggest new ideas without dominating the trainee s 

" , faS:'^ SpaSc'^Ateresf in the trainee's personal P-bl-s -d 

b oLrirp^'rySe^'of ^ral^akon and share your judgments with 
^' voS Salnee to develop new ideas and put them int^ practice, 
c. EnSuSge your trainee" to develop new ideas and put them into 

d ?^Sirihe trainee's responsibilities and privileges and give 

hiT/^S i^C^ity in knowing what is expected the first day, the 
- fSst week and periodically throughout the assignment. 

first weeK ana p ^.gi^tionship -to the administration, 

fercieL pu™d P^^^^^^^ and'give hi./her an understanding, 
of Se p^ope? channels of coimnunication "^^^ 
' f. iLTl ll.le for the trainee in the professional life of the 

g "oSriopTtL relationship so that the trainee feels he/she 
. • b' iLisfr triL:et"L"ng a workplan and in arranging 

/ "rn^fc^rrnrTp^^^^^^^^ - discos profes- 

• - . ^^^^tV^^^ i-^-n and illustrative 

k. refrain' from dumping your own "busy work" on the trainee. 



ERIC ■ " J 



SUFFOLK UWIVERSITY 
DEPARTMENT OF EDUCATION 
SUPERVISOR/DIRECTOR PROGRAM 

PRACTICUM IN ADMINISTRATION EVALUATION FORM' 



Name 



Practicum Location 



Cooperating Administrator . 

University - Supervisor 

This in^itroment is designed to assess the achievement by the student of the 
competencies listed in Section 7.04 (47) of the 1979 edition of the 
Massachusetts Board of Education's "Regulations for the Certification of 
Educational Personnel." Students are expected to uriiit^e thLs roarm i=or 
self-evaluation leading to professional improvement; the university super- 
visor and cooperaJiing administrator will use it to record their estimate of 
the student's professional competence. 

- demonstrates-^ a high degree of competence 

- performing competently 

- an adequate beginning . • 

- experiencing difficulty 

- not evident 

effective director or supervisor knows: 



5 4 3 2 1 

1. theories of curriculum design and evalu- ' 

ation 

2- theories and techniques of supervision 

and evaluation of personnel 

3. organizational characteristics of schools 

and strategies for institutional change 

4. theories and methods of staff development 

• and in-service education - 

5. sociology and philosophy of 

education - 

6. recent research in methods of teaching •• 

and learning 



Rating Scale: 5 
4 

3 

'^2 
1 

Standard I: The 
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Standard II ; The effective administrator communicates clearly and 
appropriately- To meet this standard, the candidate will demonstrate 
that he or she: 



1* 



1. presents instructional goals and policies 
effectively to teachers, students, par- 
ents, and the community . ; ; — 

2. presents the needs and concerns of 
teachers and students to other adminis- 
trators and to the community . . 

Standard III: The effective administrator sets goals, establishes priorities, 
allocates resources and facilitates the instructional process in response to 
the needs of learners, teachers, and the community. To meet this standard, 
the candidate will demonstrate that he or she: 



1. analyzes and defines the educational needs 

of students, teachers, aad the community 

2. plans and implements programs responsive 

to those needs . _ ■ — 

3. allocates resources equitably and effi- 
ciently — 

4. encourages staff and community initiative and 
involvement in the development of instructional 

programs 

Standard IV: The effective administrator uses the results of various 
evaluative procedures to assess the effectiveness of programs and personnel. 
To meet this standard, the candidate will demonstrate that he or she: 



1. selects, uses, and interprets appropriate 
evaluation techniques and instruments 

2. '. uses the results of evaluation to improve 

programs and the performance of personnel 

3. • supervises staff in an equitable, open, 

and constructive manner' 

4. evaluates his or her own role, behavior 
and performance 
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standard V ; The effective administrator deals in an equitable, .sensitive 
and responsive manner with students, teachers, parents, and the community. 
To meet this standard, the candir'-^te will demonstrate that he or she: 

■ o « 5 4 3 2 1 



1. actively promotes the principles of a 
democratic society 

2. fosters a school environment favorable 
to openness of inquiry and devoid of 
ridicule 

3. accepts and respects individual and 
group differences in values, religion,- 
race, language, and social background 

Special strengths of student: 

i> ' ■ - ....... 



1 




Sugges^ons for improvement j 



Grade for Practicum: 



University Supervisor 



Cooperating Administrator 



Date 



Date 
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Suffolk University 
Department of Education 

SCHOOL PRINCIPAL PROGRAM 

PRACTICUM IN ADMINISTRATION EVALUATION FORK 



Name 



Practicim Location 



Cooperating Administrator 
University Supervisor 



This instrument is designed to assess the achievement by the student of the 
competencies listed in Section 7.04 (48) of the 1979 edition of the Massachu- 
setts Board of Education's "Regulations for the Certification of 35ducational 
Personnel." Students are expected to utilize this form for self -evaluation 
leading to professional improvement; the university supervisor and co- 
operating administrator will use it to record their estimate of the student's 
professional competence. 

Rating scale: 5 - demonstrates a high degree of competence 
4 - performing competently 
3 - an adeq[uate beginning 
^ 2 - experiencing difficulty 
1 - not evident 

Standard I: The effective principal knows: 



1. theories of curriculum design and 
evaluation 

2. theories and techniques of supervision 
and evaluation of personnel 

3. school law, budgeting, plant 
management 

4. human relations and community. , 
education 

5. : sociology and philosophy of 

education 

6.. organizational characteristics of schools 
and strategies for institutional change 
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st andard II ; The effective administrator communicates clearly cind 
appropriately. To meet this standard # the candidate will demonstrate that 
he or she: - . 

• 5 4 3 2 1* 



1. ^ presents instructional goals and policies 

effectively to teachers, students, par- 
ents , and ' the community • 

2. presents the needs and concerns of 
teachers and students to other adminis- 

^ trators and to the community ' \ . 

Standard III ; The effective administrator sets goals, establishes 
priorities, allocates resources and facilitates the instructional process 
in response to the needs of learners, teachers, cind the community. To 
meet this standard, the candidate will demonstrate that he or she: 

'5' 4 3 2 1 



1. analyzes and defines. the educational 

needs of students, teachers, and the 

community " ^_ 

2. plans and implements programs responsive • 

% to those needs - - 

3. allocates resources equitably and 

efficiently o ' ' 

4. encourages staff and community initiative 

and involvement in the development of ^ 
instxxictional programs 

5. coordinates related aspects of instruc- 

tional programs ^ \ 

Standard IV ; The effective administrator uses the re^sults of various 
evaluative procedures to assess the effectiveness of programs and personnel 
To meet this standard, the candidate will demonstrate that he of she; 

,5 4 3 2 1 



1. selects, uses, and interprets appropriate 
evaluation techniques and instruments 

2. uses the results of evaluation to improve 
programs and the performance of personnel 

3. supervises staff in an equitable, open 
and constructive manner 

4. evaluates his or her own role, behavior 
and performance 
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standard V : The effective administrator deals in an equitable, sensitive 
and responsive manner with students, teachers, parents, and the community. 
To meet this stcindaard, the candidate will demonstrate that he or she: 

5 4 3 2 1 



1. actively promotes the principles of a 
democratic society 

2. fosters a school environment favorable 
to openness of inquiry amd * devoid of 
ridicule 

3. accepts and respects individual and 
group differences in values, religion, 
race, language, ajid social background 

Special strengths of student: 
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Suggestions for improvement: 



Grade ^ for Practicum: 



University Supervisor 



Cooperating Administrator 



Date 



Date 
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SUFFOLK UNIVERSITY 

ADMINISTRATION AND SUPERVISION PROGRAMS 
QUESTIONNAIRE FOR COOPERATING ADMINISTRATORS 

Name: i 

School : . 

Please identify the areas in which you think your Suffolk University 
administration trainee was well prepared: 



Please "identify the areas in, which you think your Suffolk University 
administration trainee was not well prepared: 



Please make additional comments and suggestions as appropriate: 



\ 

\ 



\ 

\ 



Please return to: Dr. Joseph M.^ McCarthy, Director \ 

Administration & Supervision Programs 

Suffolk University 

Beacon Hill, Boston, MA 02114 
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APPENDIX L ; ; 
RESULTS OF STUDENT COURSE EVALUATIONS 



1980-81 
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y STUDENT COURSE EVALUaTIONS^^^SPRIHG/SUMMER 1980**^rALLY SHEET* 

Ratio of positive to negative responses (after. correction of' 
set response bias transpositions) is expressed as a fraction; 
• r.e s pons e s- ind i cat ing- ^.the • -th e i t enL...dp e s- no t app ly . are _. no t : .com.r, ' ->'rV;v: 
' ••putedv^i Starred* - coiunins'' are decimal's • (perf ec1^-'sc6re-==''..5 •Q)V'--^^^ 
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STUDENT COURSE EVALUATIONS**^ 6(^1^"^^ l9S^/, , ***TALLY SHEET ^ 



Ratio of positive to negative responses (after correction of 
set response bias transpositions) is expressed as a fraction; 
-::responses. indicating the .the item does not. apply are'-not : coIn-•;.-.v.^- 
.puted. Starred columns are decimals (perfect score =^5»0) . v- *V> ' 
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STUDENT COURSE EVALUATIONS*** ^A^f^ »**T ALLY SHEET 

Ratio of positive to negative responses (after contraction of 
set response- bias transpositions) is expressed a fraction^ 
;.responses^ indicating the .the item does, not ^pply gire'-not. com'r.:- --f: 
..puted. Starred columns are decimals (perfect pcore ==^ ''5»6') » v- v -.^-r^. 
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RESULTS OF ISSO'^GRADUATE FOLLOW-UP STUDY 
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Summary 

This questionnaire survey r conducted between November 1979 and 

March 1980, elicited responses from all but one of the* program graduates. 

All respondents are currently working in education, with a total of 24% 

having changed jobs "since exiting from the program, 2%- having turned down 

job offers, and another 22% having added administrative. duties to the job 

they held while in the' program,. Participation in the- program has thus had 

an obviously measurable effect on the job status of 48% of graduates in 

the space of four years. The practicum project had a practical impact upon 

the respondent's school or system according to 86% of the respondents. In 

a few cases, respondents were referring to the impkctCbn the school or 

system of the upgrading of their own skills, but most referred, to , a concrete 

structural or programmatic benefit. All respondents commented very favorably 

upon, the ^impact the program had upon them, some from the viewpoint of 

credentialing, increments, etc., but most from the standpoint of the 

positive difference in their skills^and aJtt^^udes. Requests for- suggestions 
• 

as tc program modifications elicited a variety of comments. In general, 
respondents did not want major changes made in the -program, but were able 
to advance some possible changes dealing with additional subject matters to 
explore and ways of handling specific courses. The responses to the 
questionnaire as a' whole indicated an impressive degree of satisfaction 
with t^ie program as it has been thus far implemented. 

^ -- { 

.■ ■ ' ^ 

\ 



138 



SUMMARY OF. ACTION ON CHANGES 
Category I: Adding courses or sub 
Course/Subject Recommended 
budgeting (3) 

evaluation techniques (2) 

supervision (2) 

discipline (2) 
gr an t s man sh ip 
RIF 

scheduling 

communication 

school law 
Chapter 766 

career development 
collective bargaining 



SUGGESTED BY ALUMNI 
ject matter 

Action 

8.43 already on line; 8.41 already 
deals with budgeting; added to 
8.30 a field trip to Duxbury School 
System for briefing on installation 
of PPBS; added 8.40, which will 
cover PPBS, 3.56 will emphasize 
program budgeting. 

6.22 and 6.32 added; 7.18 altered 
to emphasize evaluation; 8.40 
added 1 

6.32 added; supervision section of 
8.30 expanded; additional reference 
to supervision in 8.50; 8.54 added. 

6.29 on line; will expand discipline 
coverage in 7.40 and 7.41. ^ 

8.56 on line already; outline 
information in 7.18. 

added 8.54. 

added reference to scheduling in 
8.30; added 8.40 (including assigned 
work in scheduling) . 

8.60 already on line; emphasize 
communication behaviors in 6.32 
and 8.30. 

8.10 already on line; student rights 
covered also in 6.29 

5.70 available to administration 
students. Material on 766 in 8.30 
8.41, 8.10. 

Covered in 8.30; panel of outsiders 
sill be added to the coverage 

8.55 alrevudy on line 
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Category II: Changes in field base 
Course/Subject Recommehded 
site visits in courses 

more guest lecturers 
more emphasis on journals 

Category III: Changes in Practicum 
Course/Subject Recommended 
room for different activities 

school/university interaction 



Category IV: Other 

Course/Subject Recommended 

limit number in program 

involve grads in carrer 
development advising 

/ 
/ 



Action 

provision for site visits made 
in 8.30, 8-41, 7.40, 7,41, 

provision made in 8.30, 8.41, 

use of journals covered in 7.18; 
extensive readings from recent 
material in journals in 6.60, 
7.18, 8,30, 8-40, 8.50. 



Action 

rules changed so as to comply 
with State standards; all prac- 
ticum activities defined by 
competencies in stemdards 

provision made for three meetings 
of university supervisor aSid 
cooperating administrator, with 
agreement of both necessary for 
grade; practicum hemdbook to* help 
brief cooperating administrators; 
vouchers for cooperating adminis- 
trators; survey of former cooper- 
ating administrato-s for practicum 
suggestions. 



Action 

none 



pcinel of grads in career develop- 
ment portion of 8.30; plans under 
way to obtain PDK Chapter and/or 
program alumni group. 
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APPENDIX N 



ADMINISTRATION & SUPERVISION PROGRAM 
ADVISORY COMMITTEE 
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ERIC 



ADMINISTRATION & SUPERVISION PROGRAM ADVISORY COMMITTEE 



Antonet^te DiLoretto,, D,Ed. 

Chair, Business Education Depsirtiiient 

Arlington High School 

Arlington , MA 

Sidney Holloway, >l.Ed. 
Assistant Field Administrator 
504 Demnnstration Project 
Boston School Department 
Boston, MA 

Hugh Johnson, M.Ed. 
Assistant Principal 
Alvernia High School 
Hudson, NH 

Richard D. Pavao, M.Ed. 
Bilingual Program Director 
Fall River Public Schools 
Fall River, MA ' . 

Harry Pickering, M.Ed, 
Principal 
Hunt School 
Bridgewater, MA 

Carol Ann Pilarski, Ph.D. (Cand.) 
Assistant Principal 
Lexington Jr. High School 
Lexington, MA 

Seldon Whitaker, D.Ed. 
Superintendent of Schools 
Duxbury Public Schools 
Duxbury, MA 
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ADMINISTRATION & SUPERVISION PROGRAM 
INSTRUCTIONAL RESOURCES LIST 



Audiotapes: 
Audiotapes : 

A Matter of Genes - Arthur Jensen & Dwight McDonald 
Classroom Tactics - Bruno Bettleheim 
The Conditioned Scholar - B*F. Skinner 

Condition of Schooling Today - John Goodlad & Ralph Tyler 

Curriculum Development' & The Tyler Rationale - John Goodlad S Ralph Tyler 

Ecstasy in Education -'George Leonard 

Education: For What and For Whom? - Robert M. Hutchins S Hyman. Rickover ^ 
Future Directions in Education - John Goodlad a Ralph Tyler 
How to Forecast Enrollments - Edwin MacBeth 
How to Use TA Concepts - Ronald Owston 
Interview with B.F* Skinner - Harvey Wheeler 

Leaders on Leadership (3 tapes) - Committee on Educational Leadership 
Nobody's Perfect - Open University 
On Education - Robert M. Hutchins 

The Prospects for a Learning Society - Robert M. Hutchins 
Ready for Anything - Robert M- Hutchins 
Research Ideology - Open University 
Robert Maynard Hutchins - Frederick Mayer 

Rogers-Skinner Dialogues (6 tapes) - Carl Rogers S" B.F. Skinner 
School Organiration and Reform - John Goodlad G Ralph Tyler 
Skinner on Skinnerism - B.F* Skinner' 
Skinnerism at Work ^ Vital i Rozynko 
vWhy Quauitify? - Open University 



Bulletins; 



Best of ERIC 

Educational Research Service Bulletin 

Nation's Schools ' Report 

The School Administrator 

Selected U.S. Government Publications 



Computer Interaction: 

Critical Incidents in Education 
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Films: 

Stress Training for Teachers (3* films) " 



Filmstrips: ' 

Controlling Classroom Misbehavior — NEA 

Orientation to the Urban Public Schools - SRA ' 

Bumor Clinic - Anti-Defamation" League 

School Building - AASA 

Teaching the Disadvemtaged KEA 

Thank God Its Friday - NASSP 



Filmstrips v/Audiotapes: 
Classroom Group ^Management - NEA 

Concept of Educational Evaluation - Vincent Associates 
Curriculum Rationale Vincent Associates 
Discipline in the Classroom- Vincent Associates 
Discipline Techniques' - NEA 
Glasser's Ten Steps to Discipline.- Media 5 

Selecting Appropriate Educational Objectives - Vincent Associates 
• Teaching the Culturally Disadvantaged (4) - Carmac Producers 

Manuais and Hcindbooks: 

Administrator's Guide to New Programs for Faculty Managenent S Evaluation - 
"Dunn 

A Competency-Based Clinical Supervisory Module for Observing and Evaluating 

Teacher Performance - Bolden 
Communications- Skills for Managers - AMA 

Curriculum Handbook (2 vols) - Rubin . . - 

Designing an Effective Instructional Management System: A Competency-Based 

Curriculum Development Module - Bolden 
Education Law and the Public Schools: A Compendium - Gee & Sperry 
Elementary Principal's Handbook - Hughes & Ubben. 
Energy Sourcebook for Educational Facilities - CEFP 
Handbook of Ediicational Administration - Stoops 
Handbook of Educational Supervision (2d ed) - Stoops 

Handbook of Formative and Sximmative Evaluation of Student Learning - Bloom 
Handbook for Effective Department Leadership - Sergiovanni 
Secondary Principal's Handbook - Hughes S Ubben 
' A Self-Instructional Manual for How to Succeed in ERIC - Cedis 



School System Information Packages: 
Arlington Catholic High. School 
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Boston 

Cambridge 

Dedham 

Franklin 

Hingham 

Hull 

Methuen 

Needham 

Norwell r- 

Randolph 

Salem 

Ta\inton 

V?alpole 

Concord, NH 

Mcinchester, NH 

Pelham, NH 

Windham, NH 



Simixlations : 

Educational Evaluation ' Simulation : Copper' Valley Elementary. School 
Educational Evaluation Simulation: Tanbar County School System 
School Community Simulation Game 
Working in the Educational Bureaucracy 
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